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ABSTHACT ' 

Information on the model for alternate strategies to 
prepare teachers of preschool multiply handicapped children is 
excerpted from the original proposal. The development of the 
preparation model is noted to' depend on successful completion of 
three processes: needs identification^ transformation to a program, 
and evaluation* The project's second continuation year activities, 
probltms, and findings are outlined for the intensive study, work 
study, continuing education, and college^ agency cooperation models* 
The bulk of the document consists ,of appended materials which include 
an outline of the requirements, schedules ^ and objectivfs of two 
training seminars; a description of the steps involved in the 
practicum process; a list of agencies involved in the special 
project; sample interview and evaluation forms| a table on 
competencies for teachers of preschool handicapped children; an 
outline of the module cluster tit led "Hoir Handicaps Affect Preschool 
Children"; and a description of the revised module on perception and 
the preschool handicapped child. (SBH) 
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Altcr natQ Strator ^ioo of ?rnpr.fation for TQ uohero of T^gac hnol 
... mltiply H njnd:I.Qo.Dpcd Children ' 

Trireo spGcial considorations influenced the focus of this moaol for tho 
proparation of porconnQl for cuccessful intorvcntion with young haiidicrippGd 
children Fir at, the insights and ImovlWdgeG about preschool children v/liidi 
have been contributod to the rield of E^ly Childliood by current philoGopliors 
and researchers must, be digooted by Special Siucation. Tho handicappod child 
fron; birth to age six must cope with the normal ^dovclopmontal growth DOqucnGCS 
in addition to his o\m uniaua deterrents to thia c^ov/th procOGG due to pliy;.wc-al 
_or nantal anomalies ^ . Second, il\o coniploxity of a chanpn';; urban .-jviro.- 
rplac^s ma^^oicular dcm-ndn on .l-u youn^ child^ hi^ foriily tinct thn i:i--us^ . 
which servo thcnu CorApntnnc : -^c or toachcrp inu.it bo defined with Gnwa::..L';..j 
rcfc ronce to tho cliinate of inner ci^y eavironmantu "Mrd, the riaLw:,.- 
pile ity of servioGG ^xid faall ltaa;^ in en uroixn Qnviron::ont twj ro^ui^c in 
intc rmi wtent and fragmented :3Ci'viGO:5 to handicapped children, ^'huo^ tuo 
.^rorchool teacher role in ^ continuum of sorvicas inu^^ be dofini^d^ 

The following statoment of phij.osoplxr was formulated dufinG the plr.u:nLi.j 
phar^o of the Special ^ojoct in joint meetings of projoet staffs adw.r.ory 
Gomi ittco, agency staff cmd parents of preschool hand^Sappcd 'chi3.drcn. 

•> ^' ■ 

■ "Vforking with a proiichcol handicappod- child is not to bo-coiicDJvr i ol' 
rorkinp; with a Tn iniatoro nfiiat, nn-chorp it ia worttlng v/lth a huu.an 

v/ithTn u vory short and- cr:.ticai liio cxporioncO; malfos luiiquo £jid 
r-;n:jrlfic domands upon tho v/orid that surrounds him or her. Jn tui^rij tiio 
ami' t Mho participatoa iii tiv: =^ world mu.it concoivo of thuso ricm.ir.dn r.r, 
an . xporionco .in terms of re ion of dovalopmcnt, loycas of intogrntiori. 
dnti nsity of exporionces ma viwying concopts of timo, " ■ 

i,;ha vorj naturu of the n-cauliooj. hnndicappcd child mandnton a 
r-..;: itmnnt uo an intcruiscir l.i'ary prooon.i. flo.mvcr,, iliis Qo:.v:.j\f 
d,::; nob imn].y a panacea or n nlacff' fQr abaolutfl decision nnd iTt l'ovivu.A.., .. 

■ o s to be' uhoun-irb of as a ;;a,i.dQ -feoJa 'proccos of undorBtanding find 

r % . ntinf^ a child (and his ja.m;lly). K iraplios Bonaitiviliy^to ths vnn vc- 
ri;:r, , that ofton nxista for thaiio chiiaron and thoir pai'oata that miniaaLcr, ■. 
\±o_ oxporionoe of mohy ficlc!.H 'to assist i.n isooitivo child roariJic o::- 
per .nncoD, 

Didnntic nvd fiold okpi .'hmcon for tho pronpnctivo teacher muo"v bn^ 

■ •nid'-rrd on nn individuala ; hnMa, l>i'opnro.tion, thorcfore, for 

uiinn: proschool handicapjKvd childron should bo thought of as pcn-c or, 
a continuing professional G:"r;:oriQnce. In additioni ..porsonnGl v/oi-kiJij^ 



ii 

with .thoso chUdrGn havo to bo thought of as having a continimm of 
skil;l.S| oven though they are not derivGd from the samo professional 
pool« 

Pleld placementa and Qxi)oriGnno are a critical part of the prepa- 
ration process for toaching jiroachool handiGapped children* It ijnpliQs 
ail u:idorstajiddjig| as wgH as oxposur© to, tho variGtios of placement 
whora oducation win taie plr.cG. However, "cafeteria^' approaches to 
agency placements are no subr'^tibutos for en intensive e^cperlence. To 
mrmt-iim thosa oKpGrlonccs, thoy must bo uoncclvcd of ao a partnorshiLp 
that . InvolvoG joint plajming and rooponsibility by tho university md 
the aEoncy involvodp^' 

In view of this basic statomont the aim of the preparation model 
±u to prepe^o ^ospeotive pruschool porsonnel to serve both as enablers 
"ajid Interpreter 3* 

Hie ^esehool Teacher ay Eiablen Hie teacher must be able to 
nnaly^^e child functioning in terms of dovelopmental^ducational levels. 
To d' Welon short aiid long tei^m goals for individual children and for 
groups of children. To implc ^ncnt individualised dnterventions. 

The I^e:3chool Teacher aa Intcrpretori The teacher munt he able to 
use Interdisciplinary skills for^ problcm-solvung and dociRionHiiakn nr^:; 
into ^T^rot her enablor role to parents njicl otlior profeasionnl porsoniiol; 
dofi-ie the preschool toachur role m varied settingG imd assess her o\m 
conpitencies for the fulfilliumt of varied pi-oschool teaching rolcSy 

The devolopniont of the i?vep^iration model depends on tho auccoscrul 
completion of three procosseju Project staff, agency rcprosontativcsi 
trai leeoj parents and advisory committee members must be en^^agcd in tho 
proc'isses: 

. Needs Identification , 
^Jrtantixicatlon of ;iua^^ific competonGiGs for teachers of pninch 
hcmdicnppud childruag 

^•Def initions and aruQy^Jcs of these competencies ^ 

•-Assessment of limit;j of certain oxpcriencos in terms of 
institutional ohpriLcteristios 

t' 

II, Tranoformation xo iVogram^ 

"laentification of (OApDriences which assure . development of 
dosircd compctencinn 

-Development of tra\:il'ig stratogins and materials which uro not 
currently availabL.i ia the didactic or procticum rcpertoiTO 

-Dovelopmont of' perJ'ormo.nce criteria for instructor aiid tra:Lnoa 
assossmont of compotency 

] EX. Kvnluntibn " ■ ■ ^ 

- Appro priatenoss of tho proparation program in termn of 
ansosGod comrmjaity aeeda 

-.KCfectlvonoss of 'bhu preparation program in torms of the role 
assignments of pro;>chool toachors of haMicappod childron 
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Following OTQ thy i^ropcFacl altornato modolkJ for tha pr of a^suional 
proparation of pGrsonnei for pi'oschool multiply handicapped childreni 

I* totenGivo Study 

^is m^ol propujties ^liat the ti-^ainco will bo a fuJ,ly raatricu« 
latcd student who vjll ba m rosidencQ for 11 months. Intcnsivo 
and highly intogratcid didactic and fiold e:^orlGncDS wi].l porrait 
completion of tho Kaster's Dogroe in one aoademic yoar plu£> ono 
summer session, . ' ^ 



bo 



iployed ill an 
"on, Iiitogratod 
permit coiii- 
*ee acadomic yo^irs 
practicium 
dlstinotly difforcnt 
flold Qxporioncoo in 
Ucally doaigncd to 
Ley's pi' e school 
Lch activitioG as 
iZomiy in-.Norviae 
itic Ciiild ob« 



II, V/brk«Study 

Tnia rnodol proGumoE'. Uiat the trainee will 
agency which mrmB proDchool handicapped 
scquGncGs of didactic and field expcrionc 
plotlon of the Kaster^s Degree in two or 
plus' at least on© sumior session. Since 
CKpericncep for the practicing teacher 
i^om those of the pro^^servieo toaoheri 
this model will be inciiyidually and spec 
zero in on specific components 6f the 
services, Itainoes will participato in 
dovolonmcnt and QVO^suAion of liiabdriolsi 
trainlnrc proj'rainG c v\d dnvolopmwnt of sys 
servation and asLiorMmt^nt procodiwos, 

"CII, Master or Super vi scry Toachcr 

This model Is dosifuDd for tho toachcr who is skilled iln wurk 
with preschool hanclcappcd children who wichos to develoD 
additional corapetencitiS for loadorGhip roles* llio coal of 
this raodolF is to ofiQir extreme flexibility to individual 
• trainees to design a dequenc© of courso'^^ork and advancGd 
internship which' w:ij,l equip tham to assume administrative^ 
supervisory or DparUiii^t position^H in educational ^ettinfi^ 
for preschool chi/Lcru:i, Conipotcncies will bo conccriicci wl..h 
ability to work cOf!p>x:atiArcly with various profussional 
personnel and with cor-irnunity loMei^s c^nd f;roi4p3; ability to 
assist . and/or piU"iii::ipate as, co^^qual with atlicr tonchors to 
resolve criticnl tn/iaiinp and leimiing probloms^ ability to 
plan, direct and e^^iliato own activities in leadership 
positions, Coniplr;tion of i^ho Master's Dcfjrce or renuirninoid n 
for a professionol c*ortiflcate may bo completed in one aciodoxiio 
^ ' year plus one sumiriur Session or in four semuators of part-time ^ 
study and two sumnurr sessions^ 

IV, Continuing lXluaatit>n 

' " ' f 

Tno inclusion of tiio continuiri^ education model 13 mmq on ^ 
fiUfjr^cntions of the participatin/j or^Dnoins, While the modfil 
could bc> c^rbondad ''^v Inoludo cnrol.linnnt .in crndit eournn^^^r 
tho 'pennant intent Is jthat the university provide a sorvl^:e to . 
porsonnel in poxmolpati^ij aRnni^ioae Jointly p3,annud worl:'rhopn 
for professional OJid para-profesGional porsonnQl are proposcuU , 



jmplemcntatlon of thcGO niDdels will iiivolvo tiio ujiivcr^itjr in 
tho fcliowing stratogiQSi 

.'^An on-going sorlos of mo^tinRS with agonoy perGonnGl for joint 
plarming for field oxpor lor.ooG and integration of didactic aiid 
field ©j^eriences for trair.oes 

.-CoopcrativG ap'oements with several agencieo which will constituto 
a conGortium with the university for long-term trainijig activities 

-^Continuing oducatiqn Gemint^rs for agency porsonnol 

-femiiiaro f©r pajra"profes.iiC'nals who .are ©mployod in agenGios 

•-Compotency-based tralnin;^; for the preparation of pre-sprvice and 
InsGrvioe teachers of preschool handicapped children ' " 



^''vlr mrorn^-tion ror^nrdirtr: t';: model for at^UTiato ^:vte.acrie ^ 
p-nrir-bion for ^ronQharG of vn.::chool Mi-atiiily I'M^ilcapncd QriJ,drcn In 
nrnc^ptod with minor nodii'ic iUiDni; in v;ord:uin foi; 'i-nc? mko of brovity, 
Cro:; thd ' original proposnl o'^ T:c. Gloria HoliJinkya 
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Frograjn ImplfimGntation 

The preface to this report describes the Eeneeie3 and early dii^ction 
of the Special ^oject: Albornatc Strategies of n^eparation for 
Teachers of I^erichool Multiply jraTidicapped Children* Dr, Gloria F* 
Wollnsky^ the original IVojcct Director, filed a report vith the 
Bureau of Education for the Handicapped for the planning and first 
continuation years of the .Project. The grant to Hunter College for 
the second continuation year was designed to provide a trial of 
training materisLls ^d of procedures for eoqperation with dommunity 
schools and ogencies under another Project Director* What foUowsi 
then, is a report of the second continuation year. 



I. Intensive Stu^ Model- -Training Activities 

Twelve qualified full-time trainees completed course-work and field 
requiremGnts of the Special Project and are eligible to receive the 
Master of Science Degree in Special Education from Hunter College* 
They also completed the non-credit requirement for two additional 
months, January ajid June 5 in field placementi In accbrdance with the 
original Rroject design. 

A* Seminars and Courses 

Two^thrce-nredit aeminars in Etogrem banning for Preschool 
Multiply Handicapped Children were set up as experimental 
courses for the I^oject for the Fall ond Spring' semesters . 
The focus of the. FaJ.l Seminars was "Developmental Needs of 
the B^eschool. Handicapped Child" and of the Spring Seminars 
"Placing and Implementing Learning Experiences for ft'eschool 
Handicapped Children." ^* 
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In ad'-lifciton to the Seminars 3 trainees em^olled in 
eluctivG ci^ursns which prOYided training in areas of 
special interest or noed. Two courses in languogo 
dovGlopmGnt TOrc included in this selection unleGs 
trainees had prior training and experience in this are 

Each trainee enrolled for four credit hburo .of practict^ 
each semester. Field assignments required four full dayiS 
of participation in a program for preschool children fort 
a year's total of approximrftel^Y 75O clock hours* 



Typical Sentester Schedule 

Two Seminars in ^Oi3r-m H-Mning for the Preschool 6 \credits 
Multiply Handicapped Child . \ 

Practicum for Teachers of Hwdicapped Children 

Language Development ' 

Elective 



One additional month in field placement 5 
Fall iSemesterj January! Spring\ Semester , 
June * ! J 




no credit 



Fall and Spring semeiter asalgnrndnte are attached in the first 
Appendix- -M.ue * 



Field ActivitieG ^ ' 

Trainees selected three oehool or agehcy prograJti.^ for preschool 
handicapped children^ in each of which they spent four full days 
each week In three month blocks* The list of cooperating agen- 
cies; the record of student placements in those agencies i a 
^ description of field plo.ccment procedurei and a compilation of 
foms related to cooperative activities with the agenciei are 
attached in the second Appcndix*«YelloWi 
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11^' Work-Study Model- -Training^ Materials - ' ' 

Compqtencie s for Teachera of "pi'esehool Multiply Hajidicopped Ch ildren; ' 
A Two-CJourse Integ-rative Eleebive was devGlopGd to provide, first, a 
culminftting experience for parO-timB students who have taken coui-se- 
work In Spe'oial, Education 'over> period of several .seniaflters, and, 
second, a final opporbunity fpr college faculty to assist students to 
Antegrate skills whish ore paiiiiculorly relevant to work with praschool 
multiply hnjidicappQd children. This type of Integrative expGriencc is 
seen m partial alleviation of the problem of discontinuity, whioh^tft-. 
the result of the work-study model extending over several semesters. 
This document is attached in the third Appendix- -Green. 



HI. Continuing Education Model— Training Activities and I^ateidals 

A* Workshops for Tealheri, in CoopGratlng Agenciea ' 

MathematiGg for Young Handic apped Children 

December 5 Qiirl 1973 ^ ~^ 

^ - p^^o three -hour TOrkRhopG on the development of number concepts 
for young handicapped children were coordinafccd by Dr. Jack 
Cawleyj Director of I^oject Mnth, Univer.5ity of Connecticut. 
Other members of the ft^odect Math staff workod ^jith nnifill 
^ groups of parbicipants , Participants were Speeial Project 
trainees; teachers and supervisors from cooperating i^encles 
ojid as space aUqved^ other Delected Hunter CnllegG students. 
There were lUO parbicipants * 

. I^ograjn CT-ajining^for Young Multiply Handicapped Children 

May 7 and 197H ~ — ^ 

Mr^^Donaia Welch, Wnclpalj and Mr. Robert Howell^ Curriculian 
. , Coordinator j East San Gabriel, vmey School for the Mult i- 

Handicapped j Los Angeles Unified School District, conducted a 

'Series of workshops and consultations : . 

May S and Tj 9:30 to 3 ^30- -Invitational Workshop for twenty 
teachers^ from the ^clal ft'odfict'a cooperating o^encles* 

May 6j 6*30 to 61OO p,m.--0^n meeting for Hunter College 
students and faculty. 

May 7 and 8, l^iOO to 7:00 p.m. --Seminars foi* ft*o.ject trainees. 

Moy 8, 9:00 to 3-00 ^ekcheduled conatatations on-site with 
three cooperating agencies. 




B, Davelopment of Training MatGrial 



Urn Hanaicgp^ Afrncb Preschool Cliildron is a modulQ 'clustGr 
for prc"scrv.ice or inscrvicn training for profosslonal md 
paraprofcssional personnel in agencico and schools wlilch ' 
sorv^G young multiply hajidicapp^d children, Ala moduj.G ^as^ 
designed to provide three training alternativeG : Firoti 
independent study by ogency profcssionala and paraprofGS- 
aionals. Secondj basic con bent and activitiGn for agoncy 
iriservice progfmns for staff* Third^ independent study by 
college students in a work-study model. This module is at- 
tached in the fourth Appendljc- -Orange^. . 

College -Agoncy Cooperation 

A* Agency participation in the field training of Special Rrojcct 
students is documentGd in the second Appendix- -Yc 

Bi College-Agency Meetings - , ^ 

' Three meetings with coopprafcing agency representativGG were 
convenqd by the Gpccinl I^'oject staff durtng the 1973- 7^^ 
academic year* Each meeting was held in o cooperating agency 
which provided a tour and discussion of its progrom andTacili- 
ties for preschool multiiily handicopped childreh* The nnnnda 
of the first meeting focuned on colloge-ngency Joint rcspons;!- 
billty for training and supervision of trainees in field pi ace ^ 
ments* The second moebiiig was devoted to tliscussibn of the * 
Special I^oject for newly-appointed agency^ representiatlves * 
Rroject trainees also attended this meeting* The bh^^ Met- 
ing wao a review of the college-agency cooperative relation^ 
ship for the three^years' of the Special F^oject, This meeting 
ended with a request by the sgeneles •that Huftter College eon- ^ 
vene a meeting of cooperative agencies and all Rroj^ct graduate 
■^ n the Spring semester, ^1975* Average attendEiice at these 
t r stings included 10 agency supervleore or program dlrtctors, 

Ci Interchange, of Materials eM Bersonnel 

The Opecial ftodoct prdvided materials on request to two 
* cooperating agencies for inservice activities: One mult i-mcd,f& 
kit about the development md use of Instructlonol materiaisl 
Literature on competency- based training nxid additional sets of 
the Speclaa Reject *g list of preschool ufacher competenclet*. 
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Each cooperatirig a^^^ncy mM given a copy of the guide for 
digBnootic teaching from the East S^' Gabriel Valley School 
for Multi-Handicapped Children* . 

/ Rsrsonnel and audio-visual materioli from four cooperating 

agencies ^rere uoed in seven Special Rroject Seminars for 
. trainees. ^ 

Coopez'ating agencies provided ^oject traineci, with ielected^ 
case studies for use in seminar training activities. 

The Special Rfoject Director chaired two workshop sessions 

for neadstart personnel in a program sponsored by a cooperating 

agency* 

R'oblema in the Second Continuation Year • ' , 

ii Rroject-design Problems ^ / 

A* Derivation of the Competericies for Teachers of preschool 
MiJiltlply Ilandicapped Children"During the plarining phase of 
this Special ftojoct a series of meetings was held with 
represenfcatlTCs of schools and agencies which sei've the 
target population * The teacher competencies which eventually 
became the core of the Project design were derived from the 
suggestions of the agency representatives. Thus on impor*^ 
tant goal 5 identificp^tion of needi was met through college- 
agency cooperation g i . . 

^ - : . ^ : ■ ^ ^ ; ■ 

Whbn training was initiated ^ field placements ^^re selected | 
in parb> on the basis of the agencies* interest in the Pro^ 
ject and willingness to parblclpatfe in oil experimental prO'* 
grain. TtTO assumptions, were madei First , -that the character^ 
Istics of the ' training progrort would be transmitted by the 
agency representatives to their staff members. Second, that 
the list of competencies would be. understood if not practiced 
i in field sites. These assumptions ^ere not explicit but 
• they appear in retrospect to have been implicit factors in ^ 

the ^decisions leading to Initiation of training*" In fact, 

,.the cpoperating teachers with whom^ students were p3aced did 
not generally know veiy much about their own agenciei* rple 
in the project .planning or about the characteristics of the 

^ competency-basfed model. In addltioni it 'became clear that 
the list of competencies represented the ideal not the ^ 
status-quo and that some competencies were not being modelfid 
in any existing programs among the cooperating agencies. 
■ Thus I it now seems evidertt that pr^«servicd' preparation^, 

should have been preceded by inservlea work within the 
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cooperating agancies and^by prepaxation of tro.ining 
materials or procedures which would provide exemplary I 
modeling of tg^rget teaching hehaviori. The high degree 
, of cooperation on the part of the agencies indicates 
that seversJ. of thera ^mvld have been interested in 
becoining "stations" for tlie modeling of selected compe- 
tencies for the training of students ^d of staff from 
other agencies. If that field placement pattern had 
been developed, students would have been assigned qn the 
basis of their need to. work on certain competeneies rather 
than on the basis of age-group or haJidicap-categoiy inter- 
est. The added advantage would have been that the agencies*^ 
self ^atudy of their o%m parbicular^ coripetencles woilld have 
contributed to their understanding of their training roles* 

B* Isolation of the j^eschool Multiply ^Handicopped R^oject--"^ 
This Project *s cross-categorical approach i^nplies that a 
wide range of Special Education personnel will conti-ibute 
to the preparation of teachers of preichool multiply handi- 
capped children* At the. point at which the ft^oject was 
: initiated in thn Proor.OT in Special Education at Hunber . 
' College there was limted'' acquointejice with competency- 

baBed teacher education and with. a nbn-categorieol approacht 
Ab will be indicated below, this :^ojcct had a significant" 
influence on the Prbgram in Speciol Education and led di- 
rectly to an on-going preparation progrnm for teachers of 
multiply handicapped children. However 5 tor the 2^+ students 
who partieipated in the two training years of the Project, ^ 
there was a disadvctfitageous Isolation from the potently 
raiise of people and ideas in the SpeQlal Education com-i 
munity* . " _ ' - ^ 

Student -related Problems ^^ 

A* Qualification for licensing and certification--While the 
nroject was cross-categorical students felt constrained tor 
think in categorical terns in the selection courses. At the 
, ' inception of the ^oject neither the New York City Boar<J of 
^Education license nor the New York State Education apartment 
certification systems Included a ^category Tor teachers of the 
multiply handicapped* In view of- the rumored Job shortage 5 
the Wodect students elected to use their elective options 
to complete requirements for certification in a categorical 
|[,pea* This inevitably fulled them away' from concern with ^ 
tHeir preschool teaching competencies toward a concern for 
completion of qualifVing courses. 



Bs Time demands of tho rrojc3ct*s Intensive Study Model-- 
Stiidenta in the Intensive Study Model' of AltornQte 
. Strategies of I^cparatlon of TGachers for rreschool 
Multiply HMdicapp^d Children completed the 30 credit . 
'hour requirements for the Masters* ^Degree in SpaeiaJ.^ 
Education* These 30 credits, included the specif aeininara 
and field assignments in the area of the multiply handi- 
capped and selected courses in Special Education, /In 
kddition^ students remained in their field placements 
■ during the .January intersession period and during the 
weeks in June in which their placements were in^sesoion^. 
FoUr full days In field placements each week for ^^jnost 
10 months plus ittendahce at classes four nights each 
week for eight months proved^ to be an exhausting schedule. 
^ The primary disadvantage ttf \this schedule was lack of- time 
' ^ for adequate preporation of strategies and materials for 

demonstration of com^tericies aJid for repeating oertain 
strategiei t^ improve ccMpeteneies . 

Significant Findings -and Events ■ 

^^^li ' Long-ra^ge Benefits of the I^oject ^ 

^ As a direct result of the Special Project Alternate Strategies 
of ft^eparation for Teachers of ft-eGchool Multiply Ilandleappod 
Children^ the Hunter College .Prograjn in Social Education 
designed and received fimding for an on-going preparation 
sequence for students who are interested in tQaching multiply 
handicapped children. During the 197U-75 academic year 12 
full-tiJTie students are enrolled. It is propoied that during 
the 1975*76 academic year 12 full-time students he enrollea 

ant that 30 teachers from the. cooperating field stations will 
„ piaH^icipate in a systemstlc inservice program. One feature of ' 

' the ins.ervice training will he the-doint participation In 

selected activities by the full-time students their assigned 
cooperating teachers. 

' The on- going preparation sequence includes field placements for 
four daya. each week in a '^teaching sta;tlon". Five stations were 
selected from the origin^ g^oup of cooperating agencies of the 
Alternate Strategies Special I^ojoct. ■ ^ 

During the last two years the Progrnm in Special Education has. 
been working toward competency-hased teacher education. The 
plan for sucji |^fp,lning has been approved within the College and 
by the- New York State Education Department. Dnplementaiion will 
begin in September 3 1975* Many of the competenciei derived frcm 
the 1971*71 moeblngi with cooperating Qgencies have been in- 
corporated into the approved preparation progroBii 
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I^ojQct Evaluation 



Student EvaJ-uatlon of SQmlnars . 

Throughout the Fall bM Spring Semesters, at random intervr^ls, 
the tTOlve full-time studentG In the ft'oject ev^uated the 
. twdce-weekly Seminars on Teaching Multiply Handicapped fte- 
school Children* The intei^als "were aelected hy a Eeiearch 
Assiotant who was not aware of the topic or itructure of the ' 
Seminar, Following the original Project design^ one student 
was reiponsible for collecting the evaluation sheets and return- 
Irig them to the Hesearch, Aisintant * 

The ft^oqect Director, received the evaluation suiranaries within a 
few days after each student evaluation/ Student reactions to 
clarity; ^id organisation of preientations^eerved as a guide for 
mpdlfloatlon of Seminar teaching Gtrategiei, Student reactions 
to the relevance of topics to their goals and needs as future 
teachers sei^ved as a guide for modification of Seminar content* 

Evaluation of the Seminars was based on^ seven items with a 
rating scale of one bo five, -The itenisi Clarity of Presentabion; 
OrgMl^ation of Presentation} Relationship of Presentation to 
Course Goain; Belationship of Ftesentation to Stud^ant Background 
Knowledge; Relationship of ft^escntation to Student *a SHjture Needs 
as a Teachert Appropriateness of Amount of Lecture imA Appropri* 
atones s of Mounb of Discussion. 

The two ^.tems , relating to OTOunt of lecturo and dlscuoelon ^ 
proved hot to be valid. Students said that they sometimes - 
rated appropriateness of amount in relation to the topic and 
at other timeg estimated the' percentaga of eabh* Since the 
group was smplls dlscugsion wns Informsa and \the amount was 
somewhat eontroiled by the group* \ . / 

Students did not like to complete the evaD.uation sheeto, -.When' 
the Project Director referred .to the sumaries of evaluations 
in acknowledgement of her wlliingnees to modify Seminar topics - 
or structure^ itudenta suggested that evaluations be given 
orallyj not written "in secret"* At the bottan of one sheet 

student wotej hate filling these in. But thrtt^s my problem. 
For the record ^d to increase objectivity the written evaluations 
were continued. However s oral evaluations ^d reactior^ ware 
encouraged and discussion was occasionally "heated. " Intra-group 
, disagreement* often arose when deadlinei for assigranents and the 
content of assigranenti were discussedi Approximately half of 
the students liked flexible aeadlines Md freedom 'to ada$t assign- 
ments in accord \fith their specific interests or their current 
field placements, Thm remaining otudents repeatedly requested 
firm deadlines Inflexible a.^slgnments * The most fpequent 
request f or^modlf inafeion of Seminar conbeirt was a pre^rence for 
more infoimation about handicap categories « ^ u 
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Findings from written student evaluations! 

A. One cluster of .fintlinns from student evaluntiono has 
' implications for modification of Semj.nar content in two 

competency areas s Knowledge of human growth and development 
^ knowledge of ho,ndicapping conditions. Seventy percent (70^) - 
of studsnt respon-ies indicated that- seminars on growth and 
development were hiehly related to ft-oject goals | m that 
they were highly rnlated to future needs as teachers and hgi 
that they were. highly related to provious„knawledce ojid ex- 
pGriencG. In pontrast, 00^ of student responses indicated 
that seminars >on categorical handicaps were highly related to ' 
ft'oaect goals and to future needs as teachers oM 756;^ that 
they were highly related to' previous knOTrledge and experience. 

BDsaible explanations for the compo.ratively high interest in 
■ handicap categories are that, first, the New York City Board 
of Education employment pattern stresses preparation in cate^ 
gorical areas and gives licensing examinations In specific 
categories; second, Jfew York State Education Department Certi- 
fication did not include quallficabions for teaching multiply 
hgjidicapped children hut did include them for various specific 
categoriea and third, the basic . Ilunter College teacher preparation 
in Special Education was categoricfai . ^Rissible ex-pianatloh for 
the lovrer interest in grn'trth and deveiopment lies in the fact 
that 10 of the students had undergraduate preparation which' ' 
stressed elementajry school teaching and two. had undergraduate 
preparation which stressed secondary school teaching i In 
.addition, the original Project goal of requiring itudents to 
take child growth and development courses during the sunnner 
session prior to the second continuation year was not achieved 
due to late -June notification of renewal of the grant. 

Given the. above facbors which moy be related to student evalua- 
tion of the relative Importahco . hf knoiaedge of growth and 
development as subordinate to kno^rledge of handicap categories, 
It appears that content tM omoujit of time devoted to these two 
topics: must be, altered. The responses of these particulaj' 
students indicate that fchey wre more likely to find relevance ' 
to present -and. future goals 4n topics which "irere highly related 
to their previous knowledge and oxporlence. This certain]^ 
seems to confirm the advisability of prior enrolljBent In child 
grmrth and development courses as a prerequisite to entry Into 
this typo of preparation progrojii. The time constraints of the 
Seminars precluded the presentation of adequate content in th^ 1 
awa of normative child devqlopmont. 
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Another cluster of flndinss has implications for appra- 
prlo^to sequencing of activlbiris in the classroom e^^nd in field 
placGmGnts, In seminars on techniques for obaervatlon of 
child bohaviorj 75^^ of studenb responses indicated tho,t they 
were highly related to ft^ojeet goals, 85^ that they were highly 
related to 'future needs as teaehers and highly related to 
previous knowledge and cKperience, In seminars on techniques ^ 
for child assessment, 89^ of responses vindicated that they 
were highly related to ^oject goals, 77^.that they were highly 
related to future needs as teachers and 56% that they were^ 
highly related to previous knowledge and experiences In con- 
trast, in a single seminar in which the Haeussemann film, 
"Testing l>ftiltiply Handicapped Children ■■ was viewDd and dis- 
eussed h^g of student re^sponses indicated that the content 
was highly related to ft^odect goalri, to future needs as teachers 
and to previous knowledge ajid experience. /Verbal and written 
ccroents about the film: "Too long and old." '"Veiy valuable; 
want mnre*" "Thab kind of testing is li^pbsslble for teachers." 
"You would have to know child develppment inside-out • "Would 
have preferred' to exsonlne. a lot of tests before viei^ing the ^ 
film." - . ^ / ^ 

The ^ojtct Dlreetor-s previous experience with the filjn had 
appiSeS^^o be mo^e^^fisitive thsui this grqup?'i evaluation. 
, However'^, since no written evaluations had ever been requested 
in previous clgjses, it is possible that those students felt 
constrained to voice oi^y positive reactions. It appears that 
a series of written evaluations is advisable , ^ 

There are two implications which require exploration: First, 
what transition experiences are needed to make child observation 
m& assessment knowledges useftal in actu^ field experience 
and second, what assessment models can be used to make obser- 
vation and assessment competencies rGlevan± to preschool teacher 

^ roles? Evident^jr for these 12 full-time students the film ^ 

^chosen did not presen^ a use^^al models 

C* An' addition^ cluster of flndlngi relates to^ concepts of 
ecnnpetency-bsiied teacher education. ' In seminars on ccinpetency^ 
based preparation and identlfieation gjfid self-assessment of 
COTipetencles I. 85^ of student responses indieated that thoy 
were highly related to ftoject goals, 63$ of responses indi- 
cated that they were highly related to future needs as teachers 
and to previous knowledge and experience. The Ijnplication of 
this finding is that the content of a competincy-based prepara- 
tion progrun should Include development of knowledges, attitudes 
and skills essential to infonned participation. 



18, 



Dissemination 

Gopies of this report have been sent to the schools and asendlei 
>rhich cooperated in the planning and training phases of Alternate 
Strategies of ft'eparation for Rresehool Teachers of Multiply Handicapped 
Children. . . 

In addibloni aoples of ''Model for Alternate StrateBieG of I^ep- 
aratlon for Teachero of Preschool Multiply Handicapped Children-', 
"Competencies for Teachers of Preschool Multiply HaJidlcapped Children: 
A Two-course Integrative Elective In Special Education" and "Independent 
Study ModuleV The Effects of Handicaps^ on the pRvelopment of Young 
Children" are ovailable for single-copy disiemination with permission 
to duplicate. Copies of these maberials have also been placed In the 
Special Education Deyelopment Center at Hunter College , a cpmponent 
of the New York State Special Education Instructionai Materials -.Cenl^e?^ 
network. - " ^ . ... 

The report and working drafts of training materials froin the 
banning aM First Continuation Years was filed with the Bureau of 
Education for the Handicapped in June j 1973j hy Dr, Gloria F, Wolinsky, 
the originator of this project * 



HUMTER COLIJIGE OF THE CITY UMVIRSITY OP NEW YOKC 
raOGMM IN SHICIAL EDIJCATION 
U66 'Lexington Avenue 
New" York, New York 10017 

Projects Alternate Strategies of Preparation for Teaehers of ft-eachool 
Multiply Handicapped Children 



"I^odeet Director! Mrs. Ferne K. Roberts Offiee: ^ 1420 ; 

Office Hours r ^ appointment Telephones 36b- 5032 j 33 > 3 

EDO 700P, Seminar^ ^eschool Multiply Handicapped 

EDO TOlPj Seminar I Preachool MultipJy Handicapped . , 

These two^ aeminars have been designed to provide an integrated approach 
to the developmental characteristics of preschool handicapped^ children. 
Preschool growth and development^ the effects of handlQapping conditions and- 
the influence of environmental factors will be examined. Specif ically^ the 
objectives of these seminarc arei" 

A. To ensure that each student has a basic underetdnding of 
preschool developmental processei in five areas of behaviors 
motor, language 5 perceptioni cognition and socialization. 

B. to enable each student to understand the disruptive influences 
of physical and mental disabilities i developmental anomalies , ^ 
ihadequate sensory stimtalatlon and limited social interaction 
on preschool developmental processes* 

'/ » ^ 

0, To assist each student to acquire i kills in child ob^enratl^ 
and evaluation whloh will se^e as the basis for appropriate 
' curriculum planning and intervention ^th preschool multiply 

. handicapped chlldrens 

miese seminars I the didactic part of the totea prdjecti parallel and . 
complement the advanced internship placements in which students are con- 
ciirrently enrolled. These internships Me Module I--Observation and 
Modiie II- ^Analysis. \ ..^^ 

Courfle requirements and seminar schedule are attached. 



Septamberi. 1973 
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COURSE REQyIRE^ENTS . . ^ ' = 

IDO 7OOP5 EDO 7OIP, Seminars Eteschool tfiatiply Handicapped 
Fall, 1973 

I* Required Reading ^ 

Dittraans Laura. Early Child Care . Altherton PrAis^ 105 

Stephens 5 Will Beth. Training the Deyelopmentally Young John D^, 1971 - - = 

American Printing House for the Blind, The Visually^ Impaired Child . 
4;ataaogua ^-510U . " 

Supt* of Documents 

U*S* Government ft*lnting Officff ■ 
Waihlngton^ D.C. 20Uoa " . ^. _ 

(a) Cognirtive and Mental Development in the First Five Yeari of Life 
P. H. 8.2057" • 

(h) Equipment Guide for K'C -School and School ^ge , Child Care Institutions 

fc) Your Child from One to Three H.E, 21 ; 110 1 413 [ ^ 

(dj Your Child from One to Six H.E. 21:110-130 ' . \ 

(e) Your Child from Three to Four H.l. 21:110-sW . ■ 

(f) Your BnJby'M First Year " C*B* UOO / 

Frank Pbrter Graham Child .Development Center, J^ospectlves : Child Care -- 
- A Progress Beporb , University of North Carolina, Chapel Hill 3 N.G, 

Western Interstate Contnlssion for Iligher Education, Interdisclplinoiy 

Prograroilng for Infants .with Kno^ or Suspected Cerebral Disfunction . 
P.OT Box P, Boulder, Colorado . 60302 ^ ~ 

September, 1972 Issue of Scientific American ^^^ Communication. 
Other re adlngi ^aa asaigned in seminar sessions # 
II' Written Assignments - — ..^ 

.A. A review of one of the following, or other approved book^ . This 

asslgrmient serves as an introduction to observation as a technique 
for vie"vrtng and recording child behavior. 

■ Barker, R»Gi One Boy's De^ i New Yorki Harper, 1951 ' 

Buhler, 0*; The >lrst Year of Life . Netf Yorki John Doy, 1930 ■ ' 

Church, J, Three "Bjjies t New York Random House, I96S 
Dearborn^ G#0>N. Motor-Sensoty Development I Observations on 
the First ThreyYears of Childhood Baltimore 1 War^ok and 
Yoric, 1910" " ^ 

Issaca, S» Intellectual Gro^h In Young Children . Schocken, I966; 

(paperback-re-^asue) " [ 

Keisen,. W, The Child . New York: Johh Wiley, 1965 ^ = . 

Hageti J. The CMld^s Conception of the World 1926 
Judgement and Re asoning in the Child 1928 



The ahild^s Conaepbion of- myslcal CaAAgablllty 1936 
Languago and Thought of the Child " 1959 

ft»eyer, W. The Mind of the Child. New Yorks Appleton, I882 
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Course re qui rime nti 

B. A comprehensive reviev of the lite ratujfe or an extended annotated 
bibliography on a topic to b@ approved by the^ prooect director, 
(Please malce an appointment for a discussion of this assignment 
vhen you have a topic identified and written in a sentence or two,) 

C# Written observations of three children at three different age 

ranges s 0-2; a-U| and sajnpled six times at two week intervals* 
All observations arm to be concerned with one type of behavior-- 
motori language J . perception, cognition,, socialization* 

^> D* Written reports of child perforaance on fowtests, scales etc* 

which are designed for teacher assessment of very young children/ 

E# Adaptation of an assessment list or behavior check-list in one 
of the following areas: 

Motor Development (including dally living aotivities) 
Language Development 
Pterceptual Development 
^ ' Cognitive ^fevelbpment 
Social l^velopment 
^ This mg^ be carried out as a group project. (Fleaie confer with 

the Project Director before working on this project. Selection 
of areas muat result in a check-list in each aspect of development 
so that the class will have access to lists in all areas,) \ - 



Sou raes of Heading and ^oject Materiali - . 

J - - — ..... 

Bibliographies will be distributed* 

Bam materials will be distributed to all students to correspond to^ clais 
discuasiona and ftsslgnments* 

Libraa^ Resources i , 

'Teachers Central Laboratoiy--Eoom llOSj Hunter College, 695 Park Avenu 

Regional Special Education Instmetion^ Materiais Center, 
560 Lexington Ave . ^ Ro(^ Ull . ' 

Mld-lfertiattan Llbrary--8 East kWh Street . . . 

Bookcase and flit in I^a, Roberts- offici, Rown lUsO, 
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Seminar Schedule 



EDO 700P and 701P^ ft^school Multiply H^dicapped Child 
This schedule is subject to change 



.September 10 
September 11 

September 17 
September l8 

September 2k 
September £5 

October 1 
October 2 

October 8 
October 9; 

October 15 
October l6 

October 22 
October 23 

October 29 
October 30 

November 5 
November 6 

November 12 

November 13 

Novembar 19 
November 20 

November ^26 
November 27 

December 3' 
December k 

December 10 
December 11 

December 17 
December 18 



Orientation to ^oject 
Competency-ba3ed teacher-training 

ConceFts of Human Development 
Infant Development 

Early Childhodd Developnent 
Review of Observation techniques 

. Language and Communication 
Cognitive Growth in Young Children 

No class" 

Young Handicapped Children 

Young Hanaicapped Children 
Asieaement of Young Children 

Assessment of Young Children 
Review of Assessment Materials 

Assesatflent Reports 

Implications of Assessment Findings 

, Analysis of Learnirig Tasks 
Analysis of Learning Tasks ^ 

Adaptation m& (or Construction of) 
Assesoment Materials 
Defining Objectives 

Defining Objactivaa 
Intervention . itetter ns 

' Intervention Patterns 
Enviromnent ft'eschool Experience 

English as a Second Language., 
Perception ^ Independent Study 

Review - Role of Teacher 
t^rceptlon ^ Independent Study 

Review - Role of Teacher 
^rceptlon - Independent Study 
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HUNTER COLLEGE 
OF THE 

CITY UNIVERSITY OF NEW YOM 



Program in Special Education . Special Rroject: Alternate 

1+66 LeKinpton Avenue .. Strategies of ft^eparatlon 

New York, N, Y. 10017 ' for Teachers of Preschool 

'3fO-5032 Multiply Handicapped Childr 



Seminar: EDO 720 P and EDO 721 P, Spring, 197^1 



Objectives : ' , " , * 

1* Teachers of pre-school multiply handicapped children 
will demonstrate skills as 'interpreters of children 
as learners, . 

2* Teachers of preschool multiply handicapped children 
will demonstrate skills as enablers of learning in 
children. 

Specific acllls to be. Developed ^ 

.1* Ability to plaii long teym goals for individuals and ' 
. small groups of multiply handicapped children, . 

' Ability to plan short term goals for individuals and 

small groups of multiply handicapped children, 

3, Ability to implement individualized instruction 
techniques, . ' 

4, Ability to plan individual and group activities 
which are consistent with children's individual 
and group^ learning goals. ^ 

5, Ability to use Instructional' materials ,and ej^uip- 
ment which are consistent v;lth children's learn- * - 
irig needs and styles, 

6, Ability to structure the classroom environment " for 
optimum learning, . 

7, Ability to work with other school or agency per- 
' sonnel to plan and implement learning activities 

for multiply handicapped children, 

8, Ability to. discuss with parents the developmental- " . 
■ educational progress of their children in terms of 

Individualized short and long "term goals, 
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Read in ge: - ' 

Four reports of books or articles which give information which 
is pertinent to some of the above skills. For each report,' 
siimraarize, in two pages or less, the ideas and/or techniques 
v/hich have value for a teacher of preschool handicapped child- 
ren. 

These reports are due : February 21 , Ifel^ch 7$ March 18 and April 1.8 

Written and oral assignments i ■ - 

A, Analyze the curriculum of the school or agency program for 
preschool multiply handicapped children. (A check^list 

^ form vdll be distributed,) Prepare a written summary of 
' curriculum^ philosophy, objectives s^A content and of 
specific areas stressed or ignored^ Be prepared to dis- 
cuss this summary with the class and faculty in order toQ 
compare agency program, ' _ ^ 

Due : ^ May 1 197^. . - 

Analyze your own 1) Icltchen, 2) bathroom and 3) other rooms 
in terms of their convenience^ for a .partlcula^^ preschool 
. handicapped ahild,. List dangers, .support - elements and ^ . 
modifications whicla v;ould Improve opportunity for inde- 
pendence and learning, _ . 

Due: : February T4s Ml9H,^. ' ' ' 

List five philosophic approaches .to the educaitiori of pre- 
school children and outline the implications for ourriculvim 
development for presahool multiply handicapped children. 
This is to be completed as a groi^ actlirtLty using a sittple 
problem-Bolving out-line which wlft be presented in seminar. 

Due : March 6, 1974. . ' 

D, Instructional Activities: (This assignment will be crajlfied 
and Initiated in Seminar' on February 20| 1974.) 

1, Develop a weelc's activities for\a particular child. 

DemonBtrate to your field supervisor your ability .to ' 
carry out one of these activities,- 



2^* Develop a month's activities fpr= the class to which 
you have been assigned. Choose one activity and 
demonetrate to your BUpervisor your ability to 
^^enahle learning, " \ , 

Due : Date to be determined 

Utilizing the same class group of children as in asaipi- 
ment D, devise an environment within the follov/ing limits: 



' Mndov; 


Window 


Window 




20 X 15 




Closet 


Sink 


' Door 



You will have the follov/ing equipment: 

2 low bookcases ' an incomplete set of blocks 
1 teacher *s desk 6 puzzles . > 

1 round table ' crayon , chalk, paints 

1 square table ^ consttuction paper 

' chair for each student 8 library ' books 

You have been given permission to order $30 worth of 
supplies anA materials* There is some ''furnitureV in^ 
the basement I- if you can present a "good argument" you. 
can have it for your room. 1 ) Diagram the room as ^you 
want itj 2) List the materiale you v/oiild orderi 3) List 
the ''furniture'* you want from the basement, .Justify' 
your plans in terms of the learning needs of the group. 

Due : ^ May \, /l97if \ . " ' • • 

You work for an agency that has asked you to, help familiea 
carry out follow-through activities to increase tfee skills 
of their ,p?eschool^ multiply, h^dlcapped ehildren in the 
following ^ a^^as : 

Language Development _ ' 

^e-H^nd Coordination'^ 
Daily Li^ng Skills ' 

The agency cannot provide raaterials| the family has limited 
funds. Utilizing materiale found in a hone, develop 



activities in each area* Each activity should be re- 
ported on a 5 X 8 card I / lieting the rationale for the 
activity^ the material and the method of presentation. 
This activity will be carried out by assigned groups. 

List ten children* efcooks, which cost 5O0 or less, that 
you would suggest to a family or a -teacher of a multiply 
handicapped preschool childp Adapt one of these books 
for each of thi follotrtngi ■ 

A -visually handicapped three year old. 
A language handicapped four year old. 

Report the books on 5 8 cards, ^vlng purchase infor- 
mation, annotations regarding contents and value for a 
handicapped preschooler. 

Due: May 1, 1974 . ' 

Choose ^en pieces o^f standard equipment used in classes 
for preschool handicapped children. On 5 K 8 cards, 
describe the Material and outline adaptations which 
would enable children with the following handicaps to 
use them: * 

1 , Limited Vision 

2* Hearing Handicapped 

3* Manipulation Usability 

km Movement " ^oblems ^ 

5. mstractability ^ 

May 1, 1974 



Analyze three commercial instructional matertals for 
preschool children according to a model which will be 
distributed. The materials should be designed to aid 
development in language, . perception and motor Bkills, 

DuBt May 1, 1974 \ ' ^ 



Develop a six-'Week iMi^ago program for one child, with 
a school and a home follow-* through component. 



^ei May 15, 



1974 



Develon a six-v/eek visual-motor program for one child, 
v/itb o school and a borne follov/- throunh component. 

m^i r^!ay 1^, 197^1 

Develop a six-week program for one child in an area of 
your choice to include individual instruction and group 
instruction coniponents* 

Due: . I;ay If , 197^ . - 

Plan a P.T.A* rneeting. Describe your plan to the 
Seminar. 

Due: Hay 8, 1974 

Carry out a cornpreheneive afisesBment for one child and 
be prepared to present the report in a simulated case- 
conference In Seminar* Assessment should include sum- 
mary of data from child's file (if available to you), 
observations in the classroom, data from your own use 
of tests, check-lists, etc. 

Due : I^lay 9, 1974 ' 

Final Paper i Develop a research paper of approximately 
20 t)affes Y/hich would enable ^you^ to discuss your chosen 
totilc vrith parents or co-professionals with a feeling 
of ^^expertness, Follov/ accepted research paper format, 
i.e. Style I'anual of the American Psychplogical Associa- 
tioni ' ■ 

Due: my 28, 1974 
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Practlcum Process 




X 




Introciiictlon to Agenciee - September.' 1973 . \^ 

At a meeting with the project field supervisor, all 
Bt'iflnnts vjere acquainted v/lth the profiles of the agencies 
Interested in ha\d,ng interns placed v/ith them. Each student 
v^as asked to review these profiles (agency profile form 



attached) and select at least five agencies v/ith which to 
set v.v interview appointments. The students were instructed 
to take one-page resumes to the interview to be given to 
the apency administrator* All students were given instruct 



sentinp tbelr resume to the project field supervlteor for com- 
ments or suggestions. After each interviev/^ the agency 
adrnlnlstrator returned a copy of an interview form (attached) 
concerning the conduct of the interview and any conclusions 
or Tireferences with regard to placement of each student. After 
all Iriterviev/s were completed, each student chose three agencies 
(form attached) in v;hich to v/ork to complete the nine**month 
Intern practicum requirements 

First Placement — « October through December, 1973 / 



preschool age children within an agency. The intern was given 
a v/ritten assignment (assigpmRnt #1 attached) to complete in ^ 
relation to this class as well as to the agency as a whole. 



tions on resume writing and were given the option of pre- 



ach student v/as assigned as an intern to a class of 
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T'^e Intern v/as also riven a mannalj ]::st ablish ln/t a Behavior 
Observation /^yston: A 5Helf^In struc tlQnal Program ^ by Donalfl 
A* Jackson J Gabrlej. V. Delia Flanaj nov;ard Gloane, Jr, 
Pnreaii of :^riucatlonal Research, ITnlverslty- of Utah^ Oct,,' 1971 
In t^^e ^¥o,i«ct .^isnilnar^ students received Instruction on ob-^ 
servatlon and rocordin|^ techniques to prepare theiri for com- 
pletinf t'^ls assl^nrrent^ 

?-ac!^ interri was observed by the project field supc '"301' 
about five times driring this placement. The observation, time 
at each visit varied from one and a half to three hours, 
IndivJ.nual conferences follovnLng each obseryatlon lasted from 
\one ^mlf to one ^^oiir* 

The first observation was used by the supervisor to 

"\ . 

fat':er c\>r|;ent information abotit the intern's placement 

'\ 

type of children I pliyslcal plant, general attitude and 
. piTtloson'ry of a^ency..,,,a^^ staff. This information was gathered 
t^^roufrl' t'^e suriervisorVs direct observation, Interviews of 
agency personnel, and by means ,pf a private^ conference v/lth 
eac'^ student follQWlng the observation period. The student 
v/as as'^ed what !:e saw as the most negative and positive 
features of the classropm and agency environment at this time. 
At t'^e seconrl observation, the intern v/as asked to be 
. prepared to v^ork v/ith an indiyidual child v/hlle- t:ie super- ' 

vispr was^ ^resent. At a private conference immediately 
' after t^e observation, the intern v/as asked to evaluate 
^er work'wi:t'^ the child Some questions asked by the . 

o . ■ 
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VHiat v;aB thQ aim? 

Did you feel succeBsful? 

VPiat .aspects of the lesson pleased/displeased you? 
'-'Diat v/ould you change about the lesson If you re- 
peated it? . ' f 
VAiat follov/--up is indicated? 

Diirlnp the conference, the intern was asked about the 
progress sl^e was making with the observation techniques and 
asslffnnierits. Comments and suggestions v/ere given by the super 
vj^sor to facilitate further progTess in this area. 

At the third ohBervation, the intern was asked to be pre 
pared to v/ork v/ith either a group of children or the entire 
class while the supervisor was present. After this observa- 
tionj the student was again asked to evaluate her work at a 
conference v/ith the supervisorp After the conference ^ri.th 
the intern j the field supervisor also spoke with the class- 
room teacher and^ agency administrator* Topics discuBsed at 
t^^is time were — the agency reaction to the intern; the roles 
and responsibinities of .the intern, the agency personneli and 
t^B college personnel J intern assignments | agency reimburse- 
ment; and ihtern evaiuation procedures. The agency received 
a folder (attached ) containing reimbursement formS| student 
assignment sheets , and Intern evaluation forms. 

^ At the fourth observation , tHe intern was asked to work 
in the situation (group or Individual) which seemed moetin 
need of Impro^eroent. In addition to being asked to evaluate 

the mrticular lesson observed, the Intern was asked the 
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follovanf peneral questions v/ith regard to the placement: 

In v;hat areas has thla placement increased 
your skills moet? 

In, what areas do you feel leaet comfortable 
, . ^^^^ that you need more training or 

L exTi.erj.ence? « " . 

After the intern conference, the field supervisor spoke 
wlt^ the agency reprefejentatives about any questions or problems 
that they wished to bringvAip. The time, place, an* procedure 
for the intern's final evaluation conference was eetabliehed 
at this tlme^ \ 

The focus of the field supervi^r' s fifth viait was the 
intern's final evaluation conference* ^procedures for this 
■ conference are diecussed in Section III -i\Evaluatio,n. 

During the course of the placement, theUnterns also ' 
participated in several practicum seminars led byvthe field 
euBervisor* . These seminars were devoted to discussing the 
aims of^the Intern program, written assignment #1 ^ obse^ya-. ^ ■ 
tion and recording techniques and topics raised by'interns#\ 
III* Evaluation of Intern Performanae (first placement) '\ 
- The Intern performance was evaruated in four ways. One 
part of the evaliiation was based on the supervisor's observa- 
tions of the intern in the classroom situatiqii as well as 
during the Individual conferences following each observation. 
A second evaluation was based on the quality of the material 
presented mth regard to assignment #U/ Materials were graded ^ 
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on a 1 - 5 scale* 

1 - Inadeqiiate 

a - Needs additional work . 

5 - ^^Yerage 

Z" ^ SuT^erlor 

f - Nobaais for evaluation 
A third evaluation was made by the agency personnel with whom 
t^-e intern v/orke'd most closely* The form. Evaluation of Teach- 
inf Comrjetencies, used by the agency for this purpose is attached. 
These forms were filled out by the agency personnel before the 
sc'^^eduled conference. The fourth evaluation was made by the 
intern^ This evaluation had two components i The intern com-*. , 
pleted the Evaluation of Teaching Competencies^ form as a self- 
assessment of teaching competencies. The Intern was prepared 
to discuss the classroom placement vri.th regard to Its ability 
to meet her learning needs. At the conference (attended by 
thB Intern, the field supervisor^ the participating teacher 
and her aide, and the agency administrator) the evaluation 
information was openly discussed* The evaluators v/ere able 
to explain their ratings and give examples to clarify their 
statements* Everyone was encouraged to question or discuss 
all material presented. Jn preparation for these three-way - 
evaluation conferences, the pro ject field supervisor stressed 
the Importance of focusing on competencies or teaching be- 
haviors* Thus agencies and interns were encouraged to look 
at strengths, emerging skills and wealcnesses, not at success 
or failure in personal te^s. 
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IV.. Second PlacGMont — January throUi^li March ^ 11/74 

Each Intern was assigned to a ncv/ agency at the ^beginninj 
of January* Observation and conference procedures with regard 
to field superviaioi: were carried out as they were during the 
first placement^ with frequent reference to coupetencies listed 

i 

in Evaluation of Teachins Competencies, 

The intern v/ac also siven assiLSnnient #1 to repeat with 
this nev/ class and arjency* All students were asked to complete 
items A 1 5 2| 4| 5i o* Students wlio were unable to satis- 
factorily accomr)liah the other ^activities included in thtr ^ . 
assignment during their first placement were given further 
instruction and then asked to repeat those sections which 
proved troublesoine the first time*' Since the intern had 
previous experience with this assicnment j the due date for 
its completion was the beginning ^of March rather than at the 
end of the second agency placement, . - 

riie intern was also given the following assignments to 

f ' 

complete : ' . ^ ' 

a. Develop a complete v/eek's activity for a 
particular child in your agency^ 

3* Choose one activity and demonstrate to the 
field supervisor .your ability to work with 
this child in this area. 

, Develop a month's activity for the. class 

to v/hich you have been assigned, 

5» Choose one activity and demonstrate . to the; ' ^ 
' field supervisor your ability to work with 
this group in this area. 

The option was given of completing all of part of the preceding 
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riurinfr eitlier t^^ie second or third agency placement, 

AsBignments #2^5 utilized the observation and conference 
prpcedures of the first placement but also Introduced the 
elenents of ahart and long-range planning with regard to indi- 
viduals and i^roups, ^ The intern^ therefore^ not only had to 
r^ovelop the ability to work in both of these situations, but _ 
ram expected to plan for the continuity of experiences for. 
one week and then one month* 
^■:vali:atiori of Intern Performance (second placement) 

The eame four-part evaluation syetem v/aa used with this 
Placement as was used v/lth the first* The evaluation formj 
KvalMation of Teaching Competencies, used at the evaluation 
conference bad^ however been revised , following agency sug- 
gestions. In ■ an attempt to make it easier to read and under- 
^stand* 

VI* T-ilrd Placement - April through^ June, 1974 

;^ach intern was assigned to a new agency at the beginning 
of April* Observation and conference procedures with regard 
to field sut)ervielon v/ere carried out as they were during the 
first and second placements* ' ^ = . 

No new assignments were given* Those students who had 
not yet fulfilled the requirements of assignbients 0Z - 5 con- ^ 
tlnued to worlc on theee. The agencies 7/ere by this time assign- 
ing major responsibilities to the interns. Most students were 
assuming. the role of teacher for. increasingly greater periods 
of time under the direction of agency personnel, 

' ' . : 
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?TI, Evalnation of Intern Performance (third placement) 

The four-Tiart evaliiation system v/as used again for this 
placement . . ' - " 
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ProgrcLii in Special Education 
Kunter College 



Special Project: Altemate Strategies of Preparation for Teaoliera ox 
Preachool Multiply Kajidleapped Children 



Ceoperating Agencies 
1973 . 74 



Record of Studenc Pig-CQiTienb 



BOCES venter for Learning i A Preschool 
for Multiply Handicapped Children 
lUsg Old Country Road 
PlainvLew, N.Y ll803 • 

Bureau for Visually Handicapped 
ITov/ York Sity Board of Education 
110 Li/ingston Street 
Brookl/n, N.Y, 1^201 

Center for Multiple-Handicapped Children 

105 Eait 106th Street 

Now Yofk^ N.Y, 10029 . 

Depart, aerit of Health 

125 Wo rth Street 

Now Yo rk, N.Y. 10013 

Divisi in of Day Care-- Dept. of -/lealth 

350 3r >adway 

Nfeiw York,_ N,Y, 10013 

liiduaat Lonal Alliance 

lp7 Ea it Broadway 

Mow Yo:^kj N,Y, 10002. ^ 

IiiV£?>;i.ua ;ion & Placement Itait - ^Ipecial 
Ed,, K.Y.C, Board of Id, I.S, r^37 . 
k6^21 Golden Street 
Flushiiig, N,Y. 11355 

i^lUdhi ig " Y,M.-Y.W,H.A, 

^45-35 ilissena Blvd, 
Plur^hi i^^ W,Y, 

Tndust 'ial Home for the Blind 
57 V/il .oughby Street ' 
Brookl;^n^ N,.Y, 11201 
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Pall 



{ I 



Wintsr 



I I 



Spring 



/I 



I 



Progrii;:! in Special EducOTion ' , 

Hunter College 

Special Project: Altemate Stmtagies of Preparation for Teachers of Preschool 
Mi\ltip"Ly Haaidicapped Children 



3 - 74 



A^cncief 



Record of Student pla Gencnt 



Kenned:r Child Study Canter 
151 Eaut 67th Street 
Umf Yo-k, H.Y. 10021 . 

League School for Seriously Dijrbai^ed 

Chililren . 
5S7 Kiiigston Avenus 
Brookl:m^ N.Y. 11203 

Learning Disorders Lab, - N^Y.U, ;4ed. School 

550 Fi:'3t Avenue 

Haw Yo-k, N.Y. 10017 

I'he Li;;hthouse , 
'The^N/r, Assoc* for the Blind . ^.^^ 

HI Sait S^th Street 
yjew Yo 'k^ N*Y, 10022 

P^jhfiider School - N,Y,A,B.I.tJ, 
212^12 26th Avenue 
/Bi^sid i , N.Y, 11360 

Pre-Gc looler 's Workshop 
33 Old Countiy Road 
Gcirden City, N.Y. 11530 

RGr;,dln wB Progr^ for Dlsadvant vgsd 
Pru-Bc lool Children with ^ceFi:*lo;ial 
Xi20.rni iQ Disabilities 
131 Liringston Street- Room 313-3 
BrooklTi, W.Y. 11201 ^ ' = 

flfiniion .1 Center for Deaf -Blind Children 
n/o Thi N,Y» Inst, for the Educ^ of the 
Blrind , , 

9^9 Pe Parkwe^^K, ^ ' 



Fall 



II 



Will b or 



StDrinrt 
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,,Cooper at ing Ammiei 
' 1973 - 74"^ 



Agency 



Record of Studen Placement 



Riibella Prcjact 

TnQ Roo.ievelt Hospital 

wesi; 59th Street 
JjQw' Yorl:^ N,Y, IOOI9 ' ^ 

Special Education Development C&nter 
320 Lex:.ngton Avenue, Room klX 
Hunter (Jollege 
New Yorl:^ N,Y. 

St. Joseph's Sdhool for the Deaf 
1000 Kii-i-chinson Eiva'r Parlcway 
Bronx, ii.Y. 10k65 

XMited Cerebral Palsy of New York, Bklyn Center 

75 Mort<>n Street 

New Yort; N.Y. 10014 

United (lerebral Pal&y of New York 
12a East 23rd Street 
Kgw Yor];, N.Y. 10010 

Pre-Schcol Developmental Prograjns 
Inst, of Rehab. 

Ih'.Y.U, Kedieal Center/Medicine 
i+OO sast 3Uth Street 
Hew York,^ N.Y. IOOI6 



Fall 



/ / 



Winter 



Spglns 



II 



/I 
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Hunter Cpllege 
City Univarilty of New York 



Special project Alternate Strateglei of K-eparatlon for Teaohers of 

K^esehool M\a^ip^ HeJiaieappod Qiildlren 

^ Daeerl^tlon of Fl^ld Ilacament 



Najne of Ageney i ' . ^ 

Addreea: ■ ■ , - ' ■ . 

Telephone i = ^ ^ ■ ' 

Administrators ^ . / 

Sugjervisory Contact I ^ : 

Description of Faelllty for Review by Interni (include' daseription of 
^^lltoen tfervedj agei serired aJid types of seryicea* Other sptfeial - 
information yon wish Hunter CoUeg^ qr Interna to JmowO 



Hours 



f "Program Medal 
^Months/Year 



!^a 



HUNTER COLLEGE 

OF THE 

CITY UNIVERSITY OF NEW YORK ■ ° 



Program in Special Education Special Project: Alternate 

k&6 Lexington Avenue ' Strategies of ft-eparation 

New fork, N. Y. 1001? ■ for Teachere ,o'f ft-eschool 

Multiply Handicapped Children 

' . ■ ■ . ■ ' . r . . ' - - ' 

• ■ Record^ of Intfervlew with Agency 



Note: Please return the* completed form to 
the field superviaor. One or all 
agencies can be listed on this forffl. 



Name: 



Addresa: 



Telephone Numbers 



^^^^ 



t 



I will be vlaiting the-. follo^?inf agency/agencies i 
Ayency > ^ Date 



; 



I was unable to vlalt. the, agency on the previoup date and caneelled 
the aptjointment. ^ ^ 

Alrency ' Person Notified Date ' 



I rearranged the idlsit date. When. 
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mJIflER COILEGE 

OF THE • • 

CITY UNIViESITY OF NEW YORK 



Program In Special' Education 
U66 jjexington Avenue 
New York, N. Y. 100,17 



Special Project i Alternate 
Strategies of Preparation 
for Teachers of ft'eachool 
Multiply Handicapped Children 



Held Placement Reference Work Sheet 



Name: 



Address: 



Teltephone Number: 



T have reviewed the following agency profiles- 

2. 
3. 

5. • • ' 

6. ■ " - , 

7. ■ . 

8. ' 

I should like tff be placed in the following agencies. 
Note: List five placements. The field supervisor will 
select three in the order of your preference in- 
sofar as possible, ■ 



Comments: 



Discussion with 
er College ' 
5taff 
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HUNTER COLLEGE 
■^OF THE ' 
CITY UNIVERSITY OF NEW YORK 



Program -ta- Special Education 
466 LeidLngton Avanue 
New York, N. Y, ^ 10017 



VSpacial j^pject* Alternate 
Stratefles of Preparation 
for Teachers of ^eachool 
Multiply Handicapped Children 



The following student (e) have "been interviewed by your 
apency ^and have expraased an interest in eervlng one three- , - 
month period of intenaive field experience with you. 

/ 2. ■ * 

3. . . • 

■ ^- ■ ■.. \ 

We will appreciate your completing the enclosed form as 
soon as possible so that^the first placement can be effected 
on October 1| 1974. ' ^ 

Thank you for- your^ cooperation, 

r Sincerely, 



Project JUrector 



HUNTER COLLEGE , 

OF THE 

CITY UNIVERSITY OF NEW YORK 



^ogram in Special Education 
466 Lexington Avenue 
New York, N.. 10011 
360-5032 



Special Project • v Alternate 
Strategies of Reparation 
for Teachers of Preschool 
Multiply Handicapped Children 



^ogram in Special Education 

Hunter College 

i+66 Lexington Avenue 

Ne^ York, N. Y. 10017 



* V/e have interviewed and reviewed the resunie of the follow- 
ing BtudentGs) and would be pleased to arrange a placement for ^ 
intenteive field experience for* , ■ 

1. . - ' . ^ . ■ 

'2. ; . • ■ 

We do not wish to arrange a placement for the following 
student! ' ^ 



Reason rfor negative decision^ 



We will call you to explain negative decision^ 



Sincerely, 
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HUNTER COLLEGE " ' 
OF THE 

, CITY UNIVERSITY OF NWI YORK 



ProgT&m In Special Education 
466 Lexington Avenu© 
New York, N.. Y. 10017 
360-5032 



Spaolal Fro dec t! Alternate 
Strateglea of Preparation ^ 
for Teachera of Jteschool 
Multiply Handicapped Children 



Dear 

The following fetudentCs) will be plaeed in your agency 
for an Intensive field experience for the period Indicated, 



Student Name 



Placement Datea 



Thante you very much for your cooperation in this important 
part of the Special Project, If you have questions or comments 
about this student placement, please let us know. The field 
sunervisor will come to your agency frequently ■ please feel free 
to review all aspects of this placement with her. 

Sincerely,' 



Rroject M.rector 
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HUNTER COLLEGE 

OF THE ■ 

CITY UNIVERSITY OF NEW YOKC^ 



Prdgrain in Special Education 
k6S L©id.ngton Avenue 
New Yorkp N. Y. 10017 
360-5032 



Special ft^ojects Alternata 
Strategiea of ft^eparation 
for Teachers of Rreschool 
Multiply Handicapped Children 



Evaluation Form - Contracted K.eld Services 
Period. I - II III 

NAME "OF AGMCY: - ^ ' DATE: 

PERSON FILLING OUT mm% '/ ' 

Have you ever had a student teacher from the Special ''Education 

Vrogrsm at Hunter? When? 



Do you have a student other than from the pre-school prograun at 
"the present? H ow many? . ; 

Do you , have students from other college progrMS at your 
facility? ^ _ . . 

In what sTDecific vrays does your supervision of the Preschpol Pro- 
ject student differ from supervision of other student teachers? 

3. ■ ' ■ ■ 

3. ' ■ ■ 

Please retuwi toi ft-ogram in . Special Education 

HuMter College 

k66 Lerington Avenue 

' New York, New York 10017 
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. HUNTER-COLLEGE 
OF THE 

CITY UNIVERSITY DE NEW. YOK< 



I^ogram In Special Education 
466 Lexington Avenue 
Nev; York^ N.^ Y. 1001? 
360^5032 



\ Special Project: Alternate 
\gtratesiee of Preparation 
tb^ Teachers of Preschool 
Kultijly Handicapped Children 



Contracted H-eld Services 

Supervision of Advanced E^mctlcum Students 

Stu d ent ' B Name_ ' ^ 

Student's T^ame ' v 



Signed Name 
Title 



«135 
135 



Total 



Address 



Date 



To whom shall check be mailed* 
Name 

ntie.^ 

Address 



Petaln duplicate for your oto records. 



47 



HUNTER COLLEGE 
OF THE 

CITY mnmBmT^m 



:^ogram in Special Education 
466 Le^ngton Avenue 
New .York, Y. 10017 
360»5032 



Special Rrojeqt: Alternate 
Strategies of Fteparation , 
for Teachers of. ^^eechool 
Multiply Handicapped ° Children 



ADVANCED STUDENT INTEpSHIP FOR TEACHER OF PRE^ SCHOOL HANDICAPPED 
. CHILDREN^^ASSIGmENTS-COMPONENT I 



Objectives: 1, To malce students aware of the learning environment 

and the ways in v/hich it is used, 

' To familiarize the student \rtth the various facilities 
services J and settings available to young children, 

3* To have the student observe the adult as ho or she 
relates to the child and his environment*^ 

ks ; To have the student observe the child as he relates ^ 
to his environment. 

A* THE PHYSICAL ENVIRONMENT 

. ^ 1. Construct a floor plan of the room or rooms which 
program utilizes. ' ^ 

2, List materials used, 

3-- Using a frequency charts sample the use of major 
activity areas in the room*, for Qxsmple^ bloclf. 
area, arts and crafts ^ housekeeping corner , etc, 

km Malce a 'daily schedule of the^ program ^ as you per- 
ceive it, 

3m Devise an instrument which rives an bverviev/ of 
the total agency program, (Early chi3;dhood educa- 
tion may be only a part of the services offered 
by the agency,) Include the followijig Information^ 
Population served I staff, Intake and referral pro- 
cedures, as well as other pertinent Information* 

'' ^ ■ - - • 

. 6, Summarise your reactions to the above collected 

Information, Written agency profiles are to be 
shared with other members of the groups 
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?• Read five articlee related to the learning environ-- 
. ment of pre-school children. Summarize theee 
articles in terms of knowledge gained and infer- 
ence for practice, 

TEACHER-^CHILD INTERACTldN ^ = . • 

, Usihg a frequency chart, sample time periode which 
oontraet adult initiated activities related to the 
use of materials in major activity areas, 

2* Sample and discuss ways in which the adults (l.e, 
teacher^ paraprofeasionals) interact with children, 
for exampiep "motheringi" ^disclplinaryp etc. 

3# Sample frequency and type of child-initiated inter- 
actions with adultSi for examplep appeals for 
assistance, permlssioni requests for the adult 
to interceue on behalf of the child, x . 



CHILD-PEER RELATIONSHIPS 

1, Sample and discuss the interactions of three child- 
ren with other children in. the group, 

2, — View and discuss the filmstrip: Group Life for the 

Preschool Child , (This and other films i^ll te 'v^ew:ed 
at ttte discretion of the instructor. ) 
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Blocks 



Books 



Art Materials 



Equipment List 



Musical Equipment 



Permanent Equipment 



Science Materials 



Table, Activity Materials 



Fine-Motor Coordination Materials 



Cross-Motor Equipment 



Games 



EKLC 
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HUNTER "COLLEGE ^ . . ' 

of the 

City University of New York 

Special Training Project: Alternate Strategies of Rreparation for 
Teachers of ft^eschopl Multiply Handicapped Children 



Evaluation of Teaching Competencies 



^THE STUDENT^ TEACHER CAN : 

i. Interact productively with: 
a* ^Children 
b* Other teachers 
c, ParaprqfesslonalB J volunteers 
d* Supervisors j administrators 
e* Parents 



2, Gain the trust of children 

3# Demonstrate knov/ledge of normal 
presohool child deveiopment 



Superior Average Emerging Unacceptable No basis 



Use knov/ledge of etiology of 
handicaps to : 

a. Plan suitable learning . 

activities 
b^ Plan for the physical care anT^ 
safety of children J 

5» Select appropriate child^ assess-- — 
ment instruments and observation _ 
techniques ^ ^ 
D. Assess child strengths and weak-" 
i nessas: . — - 

a. Through jindivi dual use of — 
techniques to evaluat^e cogni- 
tive | language I social- 
emotional and physical aevelop- 
ment I 

b. Through participation as a 1 
member of an interdisciplinarj^ 
team 

7# Use assessment information to 
establish short and long term 
objectiveo: 

a. for each child 

b, for the group 

8# Individualize instruction which 
is based on assessed child need 

9, .Hotivate children to: 
a. learn 
.. b, cooperate vd,th essential 
. routines 



c« internalize behavior controls 



I 



EvaluatiQn of Teaching 'Competencies 



Page 2 



THE STUDENT^ TEACHER CM: 



Superior Average J^ergiftg U^ No baals 



10, Maintain objectivity in discus^ 
'sion of plans for instructional 
activl|ies and of learning out« 
comes - 

1 1 , jEncourage parents to help 

children: 

a. Through, explanation' of 
reason for a leaf'ning 
activity 

b. Through demonstration of 
activity 

Through specification of 
exact steps to promote 
learning 

12, Assess her/his ovm pro- 
. fessional strengths and weak- 
nesses ^ ^ 

15. Integrate college courses 
. (theory) and field ex- 
periences (practice) 

1 4 • Promote positive relationships 
between college and agency 

15# Artcitional competencies 







=5* 
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Notes: The competencies listed in this form are adaptations from a bompilation 
made by cooperating schools and agencies during the planning phase of 
this special project, . / " ' 

This evaluation .of Teaching Competencies form is designed for use in three* 
way conferences at least three times during each student field placement, 
V. The student, the project field supervisor .and the cooperating teacher fill 
out the form and then meet for Joint discussion of the student's field ex- 
perience. Initial, 'mid-way and final Joint meetings are held in addition . 
■ ' to regular field supervision by the project supervisor. 



This Special froject was funded by the U.S^ Office 
of Education under grant 72-253, 
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HUNTER COLLEGE . 
of the 

City University of New York 



Special Training Project: Alternate Strategies of Preparation for 
Teachers of ^ft^eschool Multiply Hpjidicapped Children 



Evaluation of Teaching Competencies 



' THE STUDENT^ TEACHER CAM : 

!• Interact productively with: 
" . a* ' Children ^ . . 

" Other teachers' ' 

c , Parapro f essignals j volunteers 
dp Supervisors, "administrators 
Q» Parents ^ 

2, Gain the trust of children 



Superior Average Bmerg^ng Unacceptable No basis 



3* Demonstrate knowledge of normal 
preschool child development 

km Use knrov/l^^dge of etlologj^ of' 
handicaps to: 
a.^ Plan suitable learning 

activities 
b# Plan for the physical care an 
safety of children 



5* Select appropriate child assess- 
\ mant instruments and observation 
techniques 

Assess child strengths and weak- 
nesses: 

a# Through individual use of^ 
techniques to evaluate cognl-* 
tivSj language, social- 
■ / emotional and physical develop-' 
ment [ 
b. Through participation as' a | 
member of an interdisciplinary 
team 

7» Use asaessment Information to 
eistablish short and long term 
objectives: 
a* for each child 
b,. for the group 

8.» Individualize Instruction which 
is based on assessed child need 



9. Motivate children toi 
I a. learn 

.b, cooperate v/ith essential 
routines 

Cp Internalize behavior controls 
O ' . . . ■ 

ERJC 
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Evaluation of Teaching Competencies 



Page 2 



THl STUDENT- TEACHER ■ CM ; • 



Superior " Average Etaerging , Unac c aptable No T^asls 



TO. Maintain objectivity in' discus- 
• eion of plans for instructional. 

activities and of learning out 
' comes 

11, Encourage parents to help 
children:^ 
A a, through explanation, of 
reason for a learning 
activity ' 
b. Through demonstration of^ 
activity 
^ c. Through specification of 
exact steps to promote 
learning ^ - - 

12; Assess her/his ov/n pro- 
fessional strengths and v/eaJi- 
ne'sses ^ 













s . 










■ S 















'13* Integrate colleje courses 
(theory) and field ex- 
periences (practice) 

llf, rromotfe^posltive relationships 
betv/een college and %gency^ 

15. Additional competencies 



Notes: The competencies'^listed in this form are adaptations from a compilation 

made by cooperating schpols and agencies during the planning phase of, ^ 
this special project* 

This evaluation of Teaching Competencies form is Resigned for use in three- 
Y/ay conferences at least three timee during each student field placement. 
The student J the project field supervisor and the cooperating teacher fill' 
out the form and then meet for joint discussioh of the student's'^ field ex- 
perience. Initial, mid-way and 'final joint meetings are held in addition \ 
to regular field supervision by the project supervisor. . . 



' This Special ^oject was funded by the U.S. Office 
of Education under grant OEG-0- 72-252. * 
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HUrrrER COLLEGE 
OF THE 

CITY UNrV^RSITY OF NEW YORK= 



\ Program in Special Education 
• iifif Lexington Avenue 
Now York,.>I. Y, 10017 



Special Projects Alternate 
StrategieB of Preparation 
for Teachers Of Preschool 
Multiply Handicapped Children 



January rtacticum Assignment 

U ConBtruct a floor plan of the rqom o.r rooris v/hich youtf 
T)ro.gram utilizes *^ ' " ^ 

2* List materials used, " ... 1^ ^ - * 

'''ake a daily schedule of the nrogran as 5^ou peroeive it, 
nomplete an aperi,cy t)rofile* 
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Coa^tenales 
for Teachers of Praaehodl Handicapped ChildreB 



A two-course, integrative elective in 
Special Wucation 



'Program in Special Bducation 

Hunter Collage of the City Olivers ity of Hew^ York 
Junes 197^ 

Prepared by: Feme Roberti 



Campeteneles for 
.Teachers of K'esehool 
Handicapped Children 

* . A Two-Course Integrative Elective 

in Special Iducation 

Backeround and Rationale i Although educational, medical, social work, 
wid psychological parsonnel have long recognised the need for earl^r 
identification and intervention for young handicapped, childran and their 
parents, mojaentum in this direction has been natlOTally visible only In 
the last six years. The arly ffliiltoood Education Assistance Act under 
Title VI-C of the Jfandi capped Children's EducatlOT Law, has provided 
funds for the davelojpnient of model programs for preschool hMdlcapped 
children. In response to this stimulus many localities and several states 
have developed models which provide systemB for' early identification and 
intervention* Many of these programs offer hose triJ,nlhg for vaiy 
yotmg children and group ejqperiences for the older preschoolers, Sdiools 
and agencies in Hew York City have received fimding for several pras^ool 
projects under this Federal Act as well as other sections of Title TI, In 
addition. Head Start Programs are norw required to Include a ]^rcentage of 
handicapped children* New York City is the site of one of ten Regional 
Centers for Deaf -Blind aildren* These Centers stress early identification 
and intervention. 

Quite aside fro© Federal efforts to stimulate eosiprehenslve services 
for young hMdicapped children. State md local agencies have increased 
their sprvices. Both pub lie Md pri'wte school programs f or the hudlca^^d 
have developed preschool cooiponents md many specialised i^enclea have 
instituted services for preschool age children. 



One of the outcomes of this increase in numher mi quality of 
preschool services la a shortage of qualified persannel. In recognition 
of this 5 the Training Division of the Bureau of Education for the 
Handicapped, U,S, Office of Education, has wmually ear^mwked funds 
for epecial training programa to prepare teachers of preschool age 
handicapped children. Hunter College Program in Special Education was 
the recipient of a three year special project grajit to develop and pilot 
a training sequence. In June, 197^ at the end of the Federal funding, 
2h students have received M,S, Degrees, 22 community agencies are establishin 
cooperating field training hases and exi^rimental training formts and 
procedures are available for use In the following two proposed f^ourses* 

An additional factor which airports this proposal is the decrease 
in regular t^ching positions with a concOTitant increase in enroILsent 
In the Program in Special Education at Hunter College, With these two 
electives students in the special education sequence cim extend the age 
spM for which they are qualified to teach, Mwiy. students in special 
education have room in their programs for six to nine elective credits. 

The goal of this two-SCTester competency based elective la to provide 
information and experiences which will enable trainees to Integrate 
previous knowledges and skills for effective work with preschool hMdlcaro^d 
children.. Historically, in the absence of trained teachers of preschool 
children, it has been the practice to, first, require th# prospective 
teacher to. "take courses" in' child developaent in a category of special 
education and/or, second, expect a teachar of elwasntary s^ool ^ildren 
to alter her owi teaching behaviors to suit the needs of very yoimg children. 
Neither of these routes has been succf ififul in filling the qpiantitatiye and 
qualitative gap in services for young handicapped children. The Integratipn 
of knowledges md understwidings frOTi two pr more spaeiftl fields has not 



aroeared to easy, especially in the abienae of cloeely related field 
sKperience. Further, teachers who are trained to teach reading* math, 
social itudiei etc. to school age children are not prepared to understand 
the fiurriculm content" which is inherent In the developaental tasks of 
yoimg children. Thus this two-semester program is seerf as a culjttlnating ^ 
eicperlence which will provide specific activities designed to foster 
and demonstrate ability to apply previous learnings to development of 
progrwis to meet the specific needs of preschool handicapped children* 

Overview : It is propdsed that two three-credits courses. Parts I and II 
of "Competencies for Teachers of Preschool HMLdicapped Children," be 
presented as electives in the Hunter College Trogrwm in Special Education. 
These two courses will enable students to integrate their knowledge 
of noi^l early childhood growth ajid developaent imd of handicapping 
conditions, gained in other courses. Case studies, aasessment reports, 
structured observations, simulations and actual Interventions with children 
will be used to aid trainees to devel^ competencies in conceptualising ^ 
and Implementing early intervention services for young hwidicapped children. 

Each part of "Coinpetenclei for Teachers of Preschool Hajidicapped 
Children" has, two major components which together comprise* an effective 
teaching cycle: ' ' 

child currlculim instructional evaluation 

— ^ asse|jsment - — — developaerit - — ^ strategies ^ of outcomes 

' • Part I includes experience In relating the effects of hiuidicaps to early 
child development and e^^erienee in aflseasljig the functioning abilities of 
preschool handicapped children* p' 

Part II includes es^erience In curriculum develoi»ent Md evaluation of 
learning outeoEieg for preschool handicapped diildren* ' 



Clasi meetings will be held for two houri once per week for each 
coiirse. The remaining hoiir will be spent in individual conferenQes 
with the Instructor 5 in student woA: groups ^ in supervised Individual 
study and in preicribed simulation activity. In addition, students 
will spend approximately three hours per week= in field work. 

Catalogue Descriptions i 

Part I, EDS HOC, Assessment of the Effect of Handicaps on Preschool 
Child Development. The aim of this course is to provida integrative 
experiences whidi enable teachers to imderstaad the effects of handicaps 
on infant and child development and to assess co©iitiv@p language, 
^ social-OTotlonal and physical develcpaental levels. 

Part II, WS Yinr, Curricula DevelojBient aiid EvmluatiOT for Preschool 
Handicapped Children, The aim of this course Is to provide integrative 
opportunities to teachers to plan, i^^l^ant ud evaluate the outcomes 
of learning seq^uences for yoimg handicapped children in h<»e and preschool 
settings, . 

Criteria for AdaiasiTO i Coa^letlon of six credits in infmt or child developBent 
and/or child psyc^Qiogyi coi^letiooa of the basic core in apecial education; 
completion of or concurrent enrollsent in the cewse "^U'ent InvolvBaent 
in the Mucation of Young Hmdicapped Children," AdmlBgiOT to Part II is. 
contingent on successful coapletiOT of Part I, Concurrent Mplo^ent in 
a program for young haadicaHP®d chiltoen or j^i^ssion of Inrbructor. 
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CoBptanelis for Tiaehtrs of Preichool Hindieappid Childrgn 



Pirt I, IS m, Aiiesiisct of the Iffecti of Httdieaps on ^isehool Child Developmt 



Coipetgney 
(Timinal Objectivi) 

1, Thi triiaae will bi,,ahli to ' 
describa the effieti of linsory, 
pl^ilcil, notional and intellietufll 
haiidicipi on the developent of InffuitB 
and young ehildm, 



iiabling Objeotives 



1,1 Tralnea will Indanti^ thi 
charaeteriities of iich Meopizid 
Mndicap catego^, 



-■Pirforaaaei Indicaton 



l.ia Oivin thi lilt of handicap 
citegories used by ths tf.Si Of flee 
of Iducition, tmnsi will deflae 
each hMidicip mi ipioify iti laajor 
diiraeteriitics, using ai resoiii'ces . 
the writings of Kirk, Dujm, 
Mekshank k Johnion and others, 

1.1.2 Given a book, wticle or case 
study about a young hindicap|»d child, 
trainee will identify behaviors 
which are thi dirict result of a 
speclfiid handleap, 

1.1.3 Using rgeognizid devel^pental 
thioriei such ai Pii|it» Erikson, 
Brunirj Skinfierj Ausibli, ite,, ' 
trainee will pinpoint the ehronological 
agi at which eiiA handicap. begins to 
exirt it's Major if feet on the cMld's 
divelopent, 

1.2.1 Using riadln|i. fraa the , 
attadhid bihliography and others, 
tralnie will specify the effiets of ' 
eich.type of hMdicap on: 

a, eognitlve divelopent 

b. lupage iivelspent 

, c, physical divilopint: - ■ 

1.2.2 Given the age and type of 
handicap of a young ehlldj the 
trainee trtll reeonstruet the probable ' 
fmetlonihg levels in copltiVB, " 
laapigi, ioclilTiiotional mi ; 
physical argas, . . , 



1.2 Trainee will specif the 

^tiEm iffiets of each type 
of hia&icap on itf mt and larly 

^ildhood developint, 



! 



Conpateney 



Mbling Objsstivis 



Perfomsnce Indicators 



2.1.4 Given instruction in tiLly, 
intirval mi duration methods of 
supling bahavlor, triinie will set 
Set up gbservitlon plMj eari^ it 
outj prepare griphe and/or chirti 
and write a suflmary for isne priichool 
age handicapped child, 

2.1.5 Given his/lier own Bgipling 
records uid those of thru other 
trainfiee , trainie will liit aspects 
of child' behavior which require 
firther iiseisaenti 



2i Trainii will seliet aid 
adminiitir liiissient inetriiants 
which are deslpid to aatlaite 
functioning levels of presdhool 
children, 



2.2,1 Given opportunity to exaiine 
20 tests, scales or inventories 
desiped for fsSiSHiint of 
presahool children by teiehers, the 
trainii ^dll ipecify which could be 
used with a child in each hindicap 
citeioiy mi what adaptationi in 
content, adiinistrition or icoring ■ 
must be niide , 



2,2,2 Trainee will aMnistir at 
liast two instrufflints to preschool 
handieippid children and will score 
as recomnended or as adapted, 



2,2,3 Given a stwdard report 
the trainee will write a s 
of findings, 



2, 2, it Using hii/her own report md 
those of three other trainee! , the 
trainee will write recmindations . 
for ftirther observation or tiiting 
for each child, 
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petiney 



MbUng Objibtlvei 



Performmee Indicators 



2, The tralnii idll be 
able to obaem M. aiiesi 
the functioning of preschool 
handieapped childnn, 



2.1 Triinei will obsirvi 
ysifflg hiiidiGappid children 
mi prepire wltten reporti 
of findings vhieb hive 
iiplicationi for instruetion, 



1.2,3 Using hii/her own matiriali 
froffl Itsiiti 1,1,1, 1,1,3 and IJ.l 
ibove, triinei will eonetruct a 
card file or loois-laaf notebook 
ai the beginning of a working 
riferenei file on preschool hwidieappid 
chlldrin, (Reiaaining lections to 
be added in second part of eourie and 
IS yyy. ) 

2.1.1 Given Instruetion in^iBethods 
of ricordlng and coding aneedotal ^ 
records, trainee will taki records 
on one presehoel hindicappd child 
on at leait five different occasions 
in oni irea of developent mi will 
wrlti a report, 

2.1.2 Given hli/her own aneedotal 
ridord report and those of three 
othir trainees i the trainei will 
uii his/hir referenee file mi other 



readings ai neeisswy.to loeati the 
apprfflEiiate functioning level of 
iaeh child in .the area of 
developent spieified, 



2,1,3 Given the saae four aiecdotal 
riports, the tr^nie will list child 
bfhaviors which require ftirther ' 
obsirvation, 




CoBpetgney Sibling Objsctivis 



PirforaMice Indieitors 



2,2,^ Uilng the four reports j the 
trainee will seLiet lianiing 
priorities for each child mi will 
explak riascns, 

2.2.6 In a similated interdiicipl^niry 
ewe eonferines thi triinei vill 
pirticipiti as the prisohbol teachi! 
to present infoiiation on i ehiM's-^ 
handicap, livils of funetioning and \ 
priority niidi. - 

2.2.7 Triinii will incorporati • 
infomation and data about 

assisiiint Instruftenti and ohsemtion '•^ 
methods in, itep 2,1,1, ■2,l,lt, aad 

2,2,1 ibovi into working rsfewnqe 
fill. ' ^ : 
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Objtctivis 

US yyy, Curriculmn Development and Evaluation for Preschool Hanaisapped Children 



Competincy ' ■ 
(Teralnal Objective) 



toamng Objictivis 



1, The triinee will bs able to 
plM learning stqpnces for 
preichool handicapped children 
which iri biiid on assiiied child 
need' and reeo|niled learning 
principles. 



1.1 The trainee will uii diignoitie 
aad liieiiDient infoiiation to 
deicribe thi leaming heeds of silicted 
preichool hindicapped chitciren. 



Perflniance Indicators 



Ll.l Given a eaii atudy iJid/or \ 
medieil psyiological Md 
deyilopentil reports ajid teieher 
obsirvition mi asiesiient rsporti,._ 
the trainee will draw up a child.; 
pyofili »ind rank ordir his learning 
niids, 



1,2 The triinei will use asiisiinent 
infomitioB is a basis for Miilyging 
thi' learning tasks of preschool 
Ghildrin in hoiae mi group settinp, 
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1,1,2 Given one leimlng prlarity 
for each of two, children,, triinii 
will spicify sequinces of two or ■ ' 
more stepi which will enabli child ■ ' 
to progriss and will doeuitiint 
source! of Inforaation ueed to i.. 
eotnpleti this talk analysis. 

1.2.1 oivin asiissinint infonnition 
for four' preschool hindisippid 
childran, trainee will select one , , 
leirning priority for laeh chili , 
and will' 

a, visit hoieS' of two children 
■ ' to inalyEi invironniintal 

■ aspscti of the priority . 
learning tasks, 
viiit schooli or day care 
centers of two children to 
analyii .environiintil ispicts 
of thf priority liiming . . ■ 
tasks, , 

1.2.2 Using infonnation about hoie 
Wid prisehool environainti trainee 
Will write a 'coipiete task analyiii M 
a liaming sequence for each child. 



b. 



Bnabllng Qbjietives Pirfowiiiiai indicatori 



1.3 The trainsi will write bahivleral 1.3,1 Oivin i rindoin fMple of ■ ' 
objietivas for presehool handicappd Initructional objectlvis, thi 
chiidrgn, : tralnii can 'expliln the basis' for 

seleeting those that are' '^behavioral," 

1,3,2 Given Mager'i prgparlHg 
Behanoral Objeetiveg the trainee 
slirivaluite own readlneii to use. 
thii skill, ' " 

, 1,3.3 Given a list of twenty lentences 
■ about goals . for priiehool children, 
trainei will write behavioral 

objectives which neft Magir'a, or 
other criterii, 

1.3.1* Givin the leaning jrioritiis 
and task anilyiis for, two children 
in item 1,1.2 above, the trainit will 
write behavioral objectives. 

l.lt Trainee will plan learning ■ l.li.l Given assessment infomatlon, 

sequinces for preschool handicapped task analyeis and behavioral objectives 
Wt triinie will- 

i, plan teachini itratigies 
h, -select or maki mttirlals 
for one prisehool heiidicippid child 
and will explain daeiiioni by 

rifirring to the child's profile and 
to learning theorias, 

l,it,2 Given yiaiiBint infomiation 
for 0^ preiehool hindicapped child, 
trainee will plm two liaming . 
iiquencis using a different . 
phlloiophiciL approach (piaget, : . 
isBorl, etq) for iieh. 



1.5 Trainee will establish pirfoiianci 1,5,1 Glvin developental sequiriees 
criteria for monitoring , diild learning , of learning aetiVpitiei for four 

preschool childrin trainei will , 
' ' , \ , preseribe assessniint, observation 

' and lupling tichniquis to'ttonitor , 

■ ' .child leamingi • , '75. ' ' 



Conpgtaney 



Pirfonanee Indicitors 

'i — - -L .. Mil 



1.3. 3 Given vjdeotapi or ictuil . 
otiiamtion opportunity, trainei 
vill speeify monitoring techniques 
vhich could bi usefi to liiess 
liiming, 



2, The triinea Mill ba able 
to iviLuited initructionil 
Sequences , 



2,1 Triinee will plan for 
monitoring the afftctiveneis 
of all eoDiponints of initructionil 
si|uenei8, 



2.2 Triinee will plLi, iiplinient and 
eviluite m initnictional sequenei for 
one prisehool handicapped chiji. 



2,1.1 Given i eompliti lesson 
plan, triinea vill set up i ipecific 
plan for lonitorlng tiiehing 
bihivisrs and stritigies. 

2,l,2Given a eoiplita liison plM, 
trainia win ipieify a plan for 
asSiiSient of iffictivenass of 
aquipent- Mid Biterial's. 

2.1,3 Given a eoipleta lesson plwij 
trainea will spicify i plan to assesi 
rilationihip of clissroMi BMageient 
teehni|uis to thi success of the 
instructional sequanci, 

2,^.1 Using asBesimint, goal setting, 
task Milysis, curriculuffl developant 
tod evaluation eoipetineiis in 
IS m and IS yj^, traiiiie Willi 
a, plwi an instructional iiquence for 
oni child, whish iiits approvil 
of doUige fieulty and elassrooi 
teichar, 



b. 



iipleaent the iequence with tiio 
qualifiid obiirviri present, 

iviluiti the Itaming outesBei * 
in rilation to tiiehing stritegiis 
iristruetional Bitiriali and 
elassrofflB "eliiite" wid discuss 
findinp with the two obsirvers, • 



fin 



tency 



jniDling Objietives 



Pirfbminci Itidleitsri 



2.2.2 Triinei will rgvigi 
initruetlonil lequiBci andj if 
neceiiiry in his om or instructor's 
view, Tiimplfisnt the laison, ■ 



ERIC 



79 



BlBLIOORArm" 



Parti* H, EDS Yyy, Currleulum Development and Evaluation, Preschool Handicapped Oiildren 
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Phyglcally Himdlcapped ^ Hilladelphia, Pennsylvmiai Lea & Peblger^ 1972. 
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Academic Therapy Publications , 1967. ^ 
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Academic Therapy Puhlicatlona, 1969* ^ - ^ 

Baker, & SchultZj R, (Ed,) InEtmctional i^oduct Develo^eg-t , / New York: 
Van Noatrand Reinhold Co., 1971. ^ ^ : 

Barraga, N., Dorward and Ford* Aids for Teaching Baiic Concepti of Seniory 
Devalopment in Visually Handicapped aiildren . LoulsvilleV America 
Printing House for the ^ Blind, 1973-" 

Bangs, T. Language md Learaing Disorders of the Pre^Academlc Child . New Yorki 
Appleton-Ointury-Crofta, 19feB. ^ I " ^ 

Bulst, C. le Schutoan, J. Toys And GMies For Educationally Handicapped Children . 
Springfield, Flllinolsr Charles 0. Ihomas, 1969, ~ ~ 

Calkin, A. & Bomian, M, Spoon Fed Instructions For Teaching Spoon Feeding To 
Your Multihandicapped Child , William G. BroTO Co. , 1971.^ ' "^^ ~' 

Cohen, D. Training In The Kindergarten . New York: State Education Department, 
Bureau of Chiia Development and Parent Education. ^ 

East San Gahrlel Valley School, An Mucatlonal Prograjn for Multi ^Handicapp ed ' 
Children . Glendora, California^ 1972. ^ ■ . 

EvBnB^ J,S. "Classroom Planning for Young Special Children." Teaching acceptional 
Children , Winter, 1972, p. ' 56-61, . ' ' ^~ — \ 

Firmle, N* Hajidllng The Young Cerebral Palsied At Home . New Yorki E,P, Dutton, I968. 

Hass, G. & Bondi, J. & Silesp J. Curriculum Planning g A New Approach . Boston, 
Massachusetts I All^ & Bacon, 197***' ^ ■ 

Hodges, & McCandless, B. & Spicker, H, DlagnQstic Teaching For Preschool 
Children ^ Arlington, Virginia* Coimcll for acceptional Children ^M^l. 

Karnes, , M. Helping Young Children Develop L^iguage Skills . Rfeaton, Virginia: 
Council for EKceptlonal Children, 1972. " 

McLean, J.. & Yoder, D* & Sehiefelbusch, Rj^ Lan^age Intervention With The 

Retarded I Developing Strategies . Baltimore, Ma^land* University Park 
Press, 1972. ' . , 

b ' ' ' ' = . • . ' . . " . 

Meyen, E. & Vergason, G. & Whelwi, R. Strategies For Teaching Ebcceptional Children . 
Denver, Coloradoi Love Bib llshing Co. ,1972. ~ ~ " " 

' ^ BO ' 
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Mbrgeneteiti, M. & Low-Beer, H. & Morgenstern, F, Practical Training For TOe 
Severely Handicapped Child . Lavenhajn, Suffolk,. England j The LavenhM^ 
Ltd, , i960, ^, 

Molloyj J.D, Trainable Children 1 Curriculiia & Procedure , New York* John Day, 1972* 

Plank, E, Working With Children In Hoipitali. (2nd Ed.) Chicago, irlinois: - 
Year Book Med, Publications, Inc^ , 1971. ^ . 

Roaenberg, C. AsaiitiTOgDevicea For -The Hajidlcapped , Atlcmta, Georgia, (Amerieaji 
Rehabilitatioi) Foundation) The Stein Printing Co., I968. 

Vallett, R* Programming Learning Disabilities ^ Belmont, California* Fearon 
Publishers/Lear Siegler, ine* , I969, ' 
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HOW HANDICAPS MFEOT Pra-SGHOOL CHaDRM 



Module Cluster, Component off 
Stratagiee for Preparation of Teachers of 
RreaahOQl ^tIltlply Hmdlcapped Qill^c m 



Program in SpeGlal Bduoatlon 
Hunter College 
City Unlveraity of New York 
466 Le sing ton Avenue 
New Yorkj N.Y. 10017 



Developed by: Rona Willen, tose^ch Assistant 

Spoeial Ftoject: Alternate Stoategiea of ft'eparation for 

Tfiaohers of Pteachool miti^ly Handicapped Children 
ft*,oject Directors Jlerne K# Roberts 
Spring, 1974 



Developed under a-ant /AJBG-0-72-0252(603j , Department q£ Health, Bducatlon 
and Welf^e, Office of MueAtlon. ^ , 



Pro^rajn: Hunter CoLlege Graduate Proaram in Special E'ducation 

Component • Strategies for Preparation of Teachers of Pre-School Multiply 
Handicapped Cliildren 

Module Cluster : How Handicaps Affect Pre*-School Cliildren 

Developer s Bona Willin, Research •Assistant ^ Hunter CollGge 

D ate (Sr. State of Development ; Sprin^;^, 197^; New York 



Developer Comments ; The intern will consult , with the instructional advisor 
regarding materials not: contained within the module, visits to 
co-operating agencies^ and evaluation of pre-assessment qjid. 
post-assesemeDt results, . 

■ c 

User Ccmments : \ , ^ 

Modules' Wltbin Cluster : _ . ^ ' 

a) How Handicaps Affect pevelopmental ^Patterns 
Element I - Sensory Motor Development 
- ^ Element II - Perceptual-Lajiguage-Cognitive Devalopment 

Element III - Qaotional**Social Devalopmerit 

B) Effects on Family Life , 

C) Legal Provisions for Pre-Sc^ool Multiply Handicapped Children 

D) Team Approach in Working With Pre-School Handicapped Children 



•3 

fi 



83 



Module Cluster Rationale * 



Wiis module has been developed to help the user gain an understwiding of 
the development of pre-school hwdlcapped children, Developraeht in these 
children is quite different from "normal" child development. Often, Study 
of handicapped children is based on study of "normal" children. The user 
will recognizaj after completing this cluster, that patterns of development 
in handicapped children muat be looked at from the stgrndpoint of those 
particular children. 

Module Cluster ObjeGtives ' 

The purpose of this module cluster is to Increase the student's (intern's) 
understanding of development and maturation in pre-^school handicapped children. 
The general objectives of this cluster should prepare the student to ;^ 
l)identifV what the child can and cannot do in terms of* motor-sensory 
development, iMguage developments cognitive development^ perceptual development 
and social-emotional development, 2) identify possible effects on family life 
of a handicapped chlld^ 3) state legal provisions for pm^schooljiandi capped 
children, md k) describe the teajii approach and how it c^.^^nrffit the child. 

Module Olustej^Prerequisites I 

The user of this module cluster must have ccm^^ted d couAe or a 
module in "nomal" child development. 
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A) How Handicaps Affect Developmental Patterns'" 



Pre ^As s e i ement ; 

The student will describe In writing (in a closed test situation), how 
mild and severe haJidi caps affect the child's ability to perfom tasks that 
would be expected of a child his/her age. Use as references at least 2 
children whom you have observed ^or worked with. Think in terms of the 
3 behavioral raamifftstations of the hajidicap, 

Be^ sure to include the followinE assets ifn your response' 

J- 

Socialization 4 

- Self-Awareness , * ^ ■ 

- Response to adult^, children^ h objects 

- Interaction with c/thers 

-Cooperation with others ^ , , 

Dally Living Skills ^ - ' . . 

- Dressing! undressing 

- Washing - hands ^ face 

^ Eating - solids, liquids; use of \itehsils & oup 

- Toileting 
Motor Development 

- Gross Body Movements 

- Fine Body Movements - fflanlpulatlve abilities* 

- Performanee of Locomotor Activities 

- Mov^ent in space- sense of spatial relationships 
Perceptual Abilities ■ . 

Identification and Discrimination of cdors and tastes 

- Visual stimuli - attention to, discrimination between, iuid response to 

- Taetil^i'Stimuli - recognition of, acceptwiee of, Md initiation of 
Language Development 

- Developing memory and inner Iwiguage ^ ^ 
^ Devei6ping receptive language 

- De^loping communication through expressive lai^age 

- Developing conceptualisation throu^ cmmiunlcation 
Coghltlve Development 

- Reasoning ability 

- Problem Solving ability 

- Judging ability r 

The quality of response will be detemlned by the module advisor* . 
'*} _ . . . 

Now, complete (if necassary), Elemanti 1, ii, & in of this module. Post 
assessment is same as pre-asBessment, 



Element I 



- Sensory Motor Development 



ObjeGtives i ' 

1, The student, after observring a mildly hajidlcapped ahilu (for approximately 
1 morning) will list problems in the development of the child in terms of i 

{|roes & fine motor activities 
performaiice of locomotor activities 
movement in space 

sense of spatial relationships , 
attention and response tof 

tactile stimuli 
visual " 
auditory " 

olfactory " " / ■ 

^ gustatory " 

2, nie student J after observing a severely handicapped child (for approximately 
1 morning ) will list problems in development in tems of the areas specified in 
objective 1« ' , 



Learning Altemativei : 

1* Read Ta^ks of ghildhood , Mtiller, World Tftiiversity Press, 1959^ Ch, 7,8,9* 
^2, Read Report of a Seminar on the Teaching of Deaf^Bllnd ghildren » July IpSj^ 
Part I ^ Motor Developnfint in the Education of Deaf Blind Children.^ - 
3. Bead Reflex Resting and .Child Development CTiarts contained within Module 

Cluster file of materiali* ^ , 
U, Read Bleneowe^ Cerebral Palsy and the You^g Child , 1969* Ch. 3,U,5,6,8, lU, 

5. Read Caroleui/ "Sensoiy Stimulation" New Outlook for the Blind * March 19731 
. ^ see Sensory Stimulation & Vhm Blind Infant* ■ 

6. Read' Schlesinger, Sound & Sign; Childhbod Deaftiess and Mental Health , IgtSy 

Ch. 2,4,5* _ - 

7. Read Fiorentino, Nomal and Abnomal Development * The Influence. of 

Primitive Reflexes on Motor Development , 1972* ^ " 

8. Read Haynes, l^a, A DeveldEmiental Approach to Caseflnding , DHBW, 1970, 
' 9. Read Nat'l* Foundation ; Reprint Series, ^ ^ ' ^ ' 

- Wei loon, '*Multidisclpllnary Problems of Myelomeningocele & Iftrdrocepholui 

- Kretcher . ■'Vmither Birth Defecti,'^ Thm Pg. 5, 

* - Twitchell "Variations ajid AbnoraLalitles of Motor ^Dfvelopment 

- Hoffman, . "The Problems of Spina Bifida ajid Craiilum Bifidim" 
Chappie "Developmental Defects - Some Thoughts to Thmiv Causes"' 

10. Read Wolf & Anderson, The Multiply -HMdicap^d Chi Id ^ 1969,(^1. 1,3. ' . 

11. Read Stepheris;: Training TOe Developnentally Yoigig , 1971, a* 1-Jf. 

12. Read Gallagher iJid Bradley | - EarTy Identification ts f Develo pmental Difficulties 

1972. ^ - — ~r — 

13* Read Blea, Proceedings" oT the llat'l S^^oslum for Deaf-pBllnd , 1972, " '-^ 
See sections r uie of hearing in deaf blind children, edueational 
aeseiiment of visual f^mctioning, ^ , - 

lU, Read Harblage & Lucas, Mental Develo^ant Evaluation of the Pediatric ^tient* 

1973. ; • , . ^ — ~— : — ^ — ^ — ^— ^ — - 

15. Read Freetoan, D, "Congenital and Prenatal Sensory Deprivation: Soma Studies 
in arly Develo^mt," AmericfUi Journal of . Psychiatry, 127:3Jl, Mi^y, 1971. 



Learning Altarnatives .(continued) 



16. Read Hellinuth^ acceptlonal Infant Vol. I , di, by Dl Leo & Neubauer, 

17. Read .Cushna & Crocker, "Three Years l^gtlll Too tlate," In Ohberg, H* 

Focus On ^QeptionaLity ^ N,Y, 1973. J 

18. View "CTiildren of the Silent Night 
19* View "Not Without SiBht" 

SO, View --Pay Attention - Problems of Hard of Hearing Children" 

21, View Video Tape of RubeLla Project - Hunter Gollegs 

22, Use East San Gabriel Valley School checklists in asiessing abilities of 

children observed', 

23- Read Finnie^ N. Handling the Young Cerebral Palsied Child at H ome^ I968, 
2U, uiscusi sainple cases of Mark, "John/ aM Marie with other users of the 

module in terms of what their abilities are and how their handicaps 
affect them, a. 
25, Student option. 
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Element tl Perceptual-Langtiage-Cognitive Development 



Objectivrg : . .. ^ 

1* The student , after observing (for approKimately 1 moraing) a mildly 
handicapped child, will list "behavioral manifesjbations of the hajidicape in 
terma of: * 
Memory 

Inner Language 
Receptive Language - ' 
Communication via Repressive = Language 
, Conceptualisation 
Attention, to and response tot 
J ' tactile 

visual 
auditoiy " 

' ' olfactory " 

gustatory 

Reasoning abili'ty " . * 

Judging ability " .. _ 

problem solving ability 

2/The students after observing a severely handicapped child (for' at least 
1 morning) will list behavioral manifestationi of the hiu^dicaps In terM of the 
area^ specified in objective 1, . ^ ^ ' 



stimuli 



Learning Alternatives: 



1* Read Mullerp The TasKs of Childhood ^ World U, Presis 1969s Ch, 7,8j9' 

2, Read Van Dijk, "Report of a Seminar on, the Teaching of Deaf -Blind Children," 

1965 - Part IX - The First Steps of the Deaf Blind Child Tovard 

Language. \ - 

3% Read Blencowe, Cerebral Palsy and the Young Child ^ I969, Chp,. U,8,9* 
k, .Read Schlealnger & Meadow, Sound & Sigrt ^"Childhood Deafnesi and Mental 

Health , ^ ' ~ ^ ^ " ~ 

5. Read Stephens j B. Training the Develppmentally Yoxing , J971r. , 
fn Read Gallagher & Bradley, Early identification of "Developm Difficulties , 

1972 - sections on perceptual orgsuiiiatlon, cognitive proeesses, 

expression ajid control and regulating mechanlsmH* 
T. Read >rartlage & Lucas, Mental Development of the Pediatric iE^tlent ; 

developmental milestones. \ - ^ 

8. Read Blea, Proceedings of the National Symposium ^for Deaf Blind, 1972 » 

section on use of Piagetlaji cohstructs" to study structures of 

development in children lacking normal cognitive development* 
*9r Hetlmuth, Exceptional Infant^ ^ Cm, by Di Leo_^ 

10. Read Sainple Case Histories of Johh, Mark and'h^ie (contained within = 
module cluster file oft materials)-, discuss with several other . 
students what developmental tasks thes'e dilldren o^ht to be doing* % 
film "The Multiply JiMdicapped, " (intematlonal Educ, of Hearing 
impaired^) ' ^ i. ^ 

Visit three settings where nriltfply handicapped children are taught. 
Spend at least one mottling with a handicapped child, ua±ng East San Gabriel 
Behoo,! Checklists to asaess develo^ental levels, 
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11. View 

12. 
13. 



Element III - anotional-Soclal Development 



Objectives i 

1* The student will list developmental abilities of a pre-sehool 
mildly handicapped child. The following are to be considered (1 morning 
observation) i 

Self-Identification 
Response to peer, adults, & objecti 
Tnteraction with others 
Co-operation with others 

Daily Living Skills (Washing, dressing, toileting^ feeding) 
Appropriate Mood 
Stability of Mood 

2. After observing (for a^roximately one moniino) a pre-sahool severely 
h^dicapped child, the student will list aspects of the child's development 
which exhibit behavioral manifestations of the handicap in tenns of emotional- 
social development (refer to areas specified in objective 1) 

Learriing Alternatives : . 

1* Observe pre-school handicapped children in various educational settings* 
2, Review the 3 case studies contained within the module cluster file to 

determine how these children have been affected in terns of social- 

emotional development, 
3* Read Muller, P. The Tasks of Childhood , 1^9, Ch, 7,0,9* 
U/ Read Blencowe, Cerebral Palsy and the young Child , I969, Ch*^ 10, 
5* Read Banhaa, "Sociar & ^notional Adjustment of "Retarded CP. Infants 5" 

Ebcceptional Children, UOilO? Oetoberi 1973, 

6, Read Gallagher and Bradley, Early Identification of Developmental 

Difficulties , 1972. ' ^^''^ ^^""^ ^ ' 

7, View ^'The Inner World of Aphasia" " 

8, View '*It Feels Like You* re Left Out of the World" 

9* View "Kevin la Four" ' . 

* 10. View "Old Enough But Not Ready" 
H. View '*I'm Not Too Famous At It " 

12. View (videotape) I Nassau County: "A Time for Georgia". 

13. Spend at -least one morning workinfT with a handicapped child, using the 

East San Gabriel checklists to asseis developmental levels. 
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B) Effects of a Handicapped Child on Fwnily Life 



Pre^Aseesament i 

1, The student vill describe (in sequence) the reactiona of a f&nily 
upon knowledge that their child is handiGapped, 

2. Tim student will list at least 3 w^yi in which a family with a 
handicapped child has to adapt to additional pressurea that are not found 
in a family with a non**handicapped child. 

The quality of the rasponse will be aasessed by the advisor. 
Learning Alternatives i 

1, Visit (at home) a family with a hajidicap^d chlldj ajid interview 
them in terms of added pressures of dally living* 

Pretend that you are a parent of a hajidicapped child. In raviewlftg 
your daily routine, list situations, that would require extra plajining or time 
as a result of the handicapped child, 

3t Review the three sample cases of John, Mark and Marie; a) list your 
feelings (imagined) if these were your children ;b) what special provisions 
are necessary for these children? ' . ^ ^ - 

4* Read BroTO, Developmental Handicaps in Babies Young Children - 
A Guide for Parents , 1975^ " ' 

5* Read Mumaey, B, *^The Parents Right to Read,!* j. Learning Disabilities 
Volume 6,- Niomber 6, June^j July 1973. 

6', Read Forrester, B, Home Visiting With Mothers ajid Infants ^ 1971 # 
R & D Center for Early Education, Office "of EducaMons "Washington, D,C, 

7* Read Lillle, D. Parent Frograms in CTiild Development Centtr . Bureau 
of Education for the Handicapped, Waihington, D,C, 

' 8, Read, Qriswalk, P. A Program Outline for Parents and Their Children , 

Ages 3 Mos ^ 3 Yrs^ Having C,P , ' 

' 9* View* Stress r Parents With a Hajidicapped Child, 

10. MacKeith, R. "Parental reactions & reaponies to a hajidicapped child * 
In Brain & Intelligence , Ri^ardson, 1973. 
^ 11, Student option. 

P ost^Assessment : ^ ' <^ 

^ ;) . ... 

Post Aseessment /willi^be same as pre-asseisment* Ai;ain, quality will he 
judged by advisor. e . • . 



90 



C) Legal Provisions for Pre School Multiply Handicapped Children 



Pre-^ASHessinent : 

' 1, The stiident "will discuss (in writing) various activities and programs 
of the Bureau of Education for the Handicapped, in. terms of: 

- aid to state educational ageneies 
" early childhood education centers 

- centers ajid services for deaf /blind 
children 

2, The student will discuss (in writing) new legislation for the haJidicapped, 
The quality of the response will he asseseed by the advisor. 



Learning AlteiTiatives : 

1. Read Basic Education Rights for thd^ Himdi capped , 1073 Annual Report, The 
National Advisory Coramittee on Hajidi capped Children* 

2. Gilhool, T. "Education: An 'Inalienable Right," Exceptional Ch, , 
39;595-6c^ May 1973* 

3* Ahsson^ A. '^lovement and Momentum* Govemment and the Education of the 
imndicapped Child," Bcaeptidhal Oh, Volume 39, Number 1, p, 63-b, Rep*t, 1072. 

U. Read Goldber^^ arid Lippman^ Tjie Right to Education , Teachers CoileBe., 
Press, 1973. ^ - 

5* Read DIW, K Summary of Selected Lesislatlon Relating to the Hajidicapped ^ 
1971 . Stock # 1760-0103, October, 1971. ^ " " ' . ^ 

6. Read Martin, E. "Breakthrough for the Handicapped: Legislative History, 
in Jones, R, Ne^^ Directions in Special Education^ 1971, Allyn & Bacon. 



Post ^As a e s smen t - -1^ 

The post assessment will be the 'same as the prefasaessment . * 
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d) TBBm Areroach in Wofking With Pre-School Hajidicapped Children 



Pra-^Asgesgment t - . 

1* The itudent >d.ll list (in a closed test setting) those people in the 
school who will jointly work with the child. 

2. TOie student will list those people beyond the school who will work with 
school peraoimel in the education of the child, 

3, The student given a sample case study of a young hMdicapped child, , 
will describe he/she^ as a teacher, would seek as a teain members in working 

with the child to provide maxiinujn education. Describe how the team will work together. 

The quality of the response mil be assessed by the advisor* 

Lf^aming Actlvitiea ^ ' . 

1, Read case studies of John^ Mark^ ajid Marie and discuss with other useri 
of module whose aid you would enlist in working with these children. Discuss why 
you chose these people. 

2, Read Dunn, Exceptional Children in The Schools^ Special Education in 
Transition ; 1973* Holt, Rinehart, & Winston* " ^ 

3* Read Allen and Lelchuckj "A Coi^rehensive Care Program for CTiildren with 
Handicaps," National Foundation, Reprint Series, 

Read Wolf & Anderson, The Multiply Hmdicap^d Child , I969, Ch, 15-An 
Integrative Multldiscipline Approarch to the Multiply Haridi capped Pre School Child. 
5* Read Stephens, Beth, Training the Development ally Young , 1971, John Day. 
6. Read Weiks, Children in Need of Special Care, Souvenir Press, 1971, 
7- Read Cusima & Crocker, "Three Years is Still Too Late,*' in,,Ohberg,. 
Focus on ^ceptionality , N, Y, , 1973, 
View "Towards Tomorrow'- 
. 9* Student option. 



CastB Study 
Marie 



Marie, a seven-year-old girl with cerebral palsy, was recently admitted 
to a residential prograin for nTUltihandlcapped children^/. Sie has received no 
education to date* Her family resides in a rural community where they have 
been ''keeping iier in the closets " An only child, M^ie is abviougly loved 
and cared for by her parents who claim ipiorance of any educational oppor« 
tunities for her* 

I'tarie has a moderate hearing loss* Sie is startled by loud noisea* 
Her mother indicates that I4arle does not mal:e many sounds i she 4nd her 
husband think of themselves as quiet people who often go through a day 
without oonversation. In addition Marie was usually alone in her own 
room even during meals* 

Marie moves about the room on the floor, " scooting Jji a sitting position 
with armB extended at each side for suppprt* Iferie does not appear to 
differentiate the other childrert in the classroom from obstacles. She 
generally remains seated on the floor rocking or waving her arms. VBien 
contacted her activity diminishes but she does^ not orient herself to the 
area of contact. 

At home she was fed soft foods ^ spoon. She is now beginning to 
eat finger foods -^when she is in the mood*" Toys and other objeots placed 
in front of her are Imocked out of the way with lateral swiping movementa. 



Case Study 



Itok is a sta-year-old boy who has a severe visual loss and a mild 
hearing loss. For two years he has been attending a day prograjn for. ^ 
raua^tiply handicapped children in a public elementory school, Tlie classroom 
teacher strongly suspects brain damage , reporting that Mark becomes easily 
distracted duriiig .any activity* He repeatedly leaves his work table ajid 
wanders about the room biting his hand*. ... 

Mark perceives movement of objects six inches from his eyes. Receptive 
language is useful for practicali familiar activities |;he responds to simple 
commands* He wears binaural hewing aids* fck is also able to localize 
loud soimds in terms of four spatial coordinates. ^ I&pressive language is 
poorj he uses single word utterances such as mamai mine and up# 

teessing, toileting .and feeding are handled independently by V^k but 
he must be esdorted everywhere outside of th# classroom, and everything must 
be either handed to him or placed before him. If left alone he becomes con- 
fused in his orientation and hastens to find something familiar. , 

Educational activities consist mainly of reading and orithmetic 
readiness with tactile materials* He is able to solve form board puzzles 
but has difficuj^ty in discriminating shapes without the use qf corresponding 
recesses, ^ 

Mark interacts, very little with the other multiply handicapped children 
in the class. He frequently cries when his mother leaves him at school In 
the morning and is unmanageable for about 20 minutes before school closes 
for the day* 



I 

Gage Study 
John 



' John, a foiir-ojid-a-half year old boy with ftubella syndromt^, was 
referred to a liegional Deaf--Blind Center for diagnostic; evaluation and 
subsequent placemGnt in one of the negion^s residential centers for 
deaf-blind chllflrenp The followijig is a summary of 'the initial im- 
prepsions of an intalce worker sent to observe John in an institution 
for the custodial care of the mentally ret^ded. 

Observation began in the day room of .the institution with John seated 
on the floor in a corner facing a South window* Hiere was unstructured 
activity going on,, but John remained relatively obliviouS| fluttering his^ 
fingers before his eyes while gazijig at the window* Medical records 
djidicated a prof oimd hearMg loss and bilateral aphakia, cataracts 
having been removed at age three, 'M attendant reported never seeing 
Jolm with glasses or amplification* 

Finger fluttering persisted until the examiner positioned herself ^ 
as to occlude the light from thG window, John responded 1^ moving his 
head fl'om side to side* The examiner knelt in front of him and 'took his 
hand* John ^sustained a clasp of two fJjigers and gazed irtto the examiner's 
face, John followed the examiner to a standing position- and the two walked 
about the perimeter of the day room, John walked with a broad--based gait, 
shuffling his feet and eprtendlng his free arm to the side with elbow bent. 
All the while John ^was swinging his head laterally, ' ^ 

Upon return to the corner the two sat on the floor with' John ^s back now 
to the window, . Thm axamlner removed Several brightly colored objects from 
a box aad placed them bejore John, John did not respond, ^e examJuer 
^aved a two-»inch red block in fi*ont of John's eyes md he responded with a 
swipe* Ihe block Vas then placed on the floor with the other materiala while > > 
John watched^b John begaja palming the objects and Imockdiig them agaa^at the floor# 
With the examiner -s prompttogi John began .placing, objacts in the box with a ^ 
palmar grasp* Eyes were mostly fixed on the box during this time* Objeota 
too small for a palmar grasp wnro left on the floor, Mugs Mid cylinders 
urei*a never palpated with' the fingers, . - ^ 

. ; ^ ^ / ' , /: 

The attendant Indicated that Joto needed help with feeding but was 
responding well to scheduled toileting onSi expresses discomfort when wet 
or' soiled* , ^ 
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Compoiriorit I - ThGorios of Kormal :?^rGeptual Davelopment 

The studsiit will* ' . ' 

1. Ill a sroup view Series I slides of onibedded or ambiguous figures ma 
% tjcamples^ of illusions, ob.iGct constMicy figure ground, 

a, as each slidG is shoTO- reoord his percaption of the visual ztximlx 
D. participate in a diacussfon of the rGactionS, guided by the Instructor 
c. i^rite a brief surnmary of his : Gonception of perception 

2. Faad the follgv/inG books and articles r - ^ 

Gregory, Richard. /'Visual Illusions in Perception: Mechanisins ana 
Models" Scientific Ainbriaan Francisco- WJL Freeman & Co,, 1972, 

(Professor Roberts' library) - ^ 

Hockbergj Julian E. ier aepti on. New Jorsey^ Prentice-Hall, Inc. 19^4 
(Mid-Manhattan Library " -^^^C^TTlSSaUliO Hwter College Library-152/Ha5? T,C,L, 
Woodworth, R, "Perception*' Experimental PsyQliolo/;y(Ch. 13) New York: 
Kenry Holt and Co., 1971. " ^ ^ 

(Hunter College Library - BF/i81/k53/1971) 

3. i.ead at least 2 books and 10 articles. 

List 10 otatements abcnit perception that are supported by res-2ar,ih in 
the literature, 

U. riew at least 2 of the foll.win;; filiiiB and discuraa in sGinina,r: ■ . 
■ -uml ^laturation an :iH:er.-:il:'.f ied In the a uh in--- Pr olia r: c i Ic i; cl . u'-^^j - SlI 
I he i^txri Infnnb . if miKrB^f, lbi.im. TsPa. DGmonstrations shpirtna ^.:ho 
; ii-feronQas in the adult and tho infant mannars of prehondinG ojaotvb;^ 
of various sizes and shapes. (Child Devclopinent Series: ChicaGO, Illinois. 
;;nta Film iSureau) , 

'orcopblon - lonm. Kqu Yo-:u KcCraw Hill To-^t Films (hunter Col^;:,-? 

Vbud y in Hunan Develou;ne' it -2a h, Ibnm. 1? niin. IQ'tG, Pert ±i: h? 

,o 15 mos. imphasiiies Gri:n:s motor developnient and percQptual-raanipulawory. 

•cactions to oboQcts. U,(J.?,, ^mi Yor&. 

-susl i^nrcGpti on, HoriK. y:S of Scinnce l6 iain. prinaaton, ifcw der.,;.;,/: _ 
iducational 5:estina Service - Cooperative last Division (lluntar Collect .oy} , 



./arid t o rereuiv;: Itt::^.. '.Tt :;iin, ' B.V;, sound. Dononw hrntor? thab rc::^ 
iiUHipbion In handlin^^ a: : praca;JS;lE;' in:'oriii-vbi on from tlvi n^-^;-^' - 
'ud" Gho-cs the T-fay in whi:^■l our porjjchialibies affect our yjrcfcp..:! - , 
jloomlncton, Indiana: Inliana U. Audio-Visual Center . (Hunter Con,:;; 



.id 



J.l'Yiew slides,. Series II 

l-iad tho fol].owlni| e:Lpla -latory arbicle 



Sibson, Eleanor ^and Walk, ' Richard D. "The Viaun,l Cliff." oSmMMl^ , 
\merican , April IQSO, Vol. 202, Ko.U, pp. oU-?!. (Srofesaor Rcoa.rb.i' j.XDrary) 

5."^ incus a in seminar , .. , ■ ' ' 

1.1 fimi Elides Series III & :rv ■ , ■ ' , 
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G.":^ load tho rollow:lnf^ G5cplanato-^y OTtifl'!,^: 

l^H^lj Vol, SO?!, no, 66"7'\ (l^r.MOE^ior Eo'bQrLn^ llui-vrv ) 
U.3 .vlscuon in sarilnar 

7.1 Lint and r^um:\'xr±zo five experimcntD >wmm infants that are coni^iaerad 

::lar3Gical :at^it^;len and havo Gnntrlbutc?. 'o tho ujidorsbandin^^ of ] 

^, .:nc:l^ 'o r.n cn^;.ly::in in tn:/'a.i o'' Jcrx;:' ^d?.io gained and infaronc o 

p^scuss thci roadincs £md papGr ?,n UQiiirtJC, ' 
'/%3 VJrita anowcrs to bho questions in iippEndix A based on the BbovQ studies 
-jtid s 11 do 3 

3.1 I^oad the •following articles ; ' ^ ' ' . 

Dov^or, T.O.R, "The Yisu?.l World of Infants." Scientif io Amerlcr n ^ Decer^Gr^ 

Ic^SS/Vol,- Sig,.KD. 6, pp. 80-92, (rrofofe^sor Roberts *" library} 
0.2 [:'artiGipato in a ^roup prbjoct by: 

^. Dupliorvhln:; t ho/ Bower EKporimant on p*8^ . - 

b* Recordinc the results 

Discucf^ina; the findings (minimum no. of subjects: U-S normal and 
2 handicapped. Each matched set the sajne chronological age) 

?QT five minutes of .five successive day^' observe two infants of normal 
development' (^na^l month mnd the other 6 months and note -the dii'ferences 
in visual a^i^^areness ) * 

9.2 'Jndor tha. Game conditions observe t^m hMdicapped infajits the si;.me 

oHronological a.^^GS as above noting the differences between the 2 groups 
■>in visual a^jareness* . ' . 

^.3 Write a paper contrasting the visual awareness of the normal group vs, the ■ 
handicapped c^ro\xp, . ■ 

10* List 6\ clues that can be used to asstess how an infant attacks a visual problem 
.(Randomj sequential, methodical) 
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c?aaVi cm 5:1*;^ cardo :ji tor^^n of u. 'cnov'lou^G gained 

rororanco for practice 
; ^ f!. ?rob;l<2mo in porception 

r v^t\;}Ov roooarcli paper rOiout problon^E i'^ pcroGption, (This papnr ^-^ 

" ^ -^r^ 'Jha;jc r\)nc^ f':^ c ^^o a^'a\^;'rv' o i'";!:. ^* ' ■ 

' bc) \ ^ = ■ 

'. p'u or ; in PorcQption Theory . 

^ C\'ltura1. D'.r:?n?:^ion in I^Grcopuion 

:?v bo c.iri':ur^:a^l . " 



chil 



^ foXlo=^:nr^ fil'nri and c.iscuns in ^^3inin^:/r: - 

■--/ Irn^le Cvi ;ir>lgy. 30 ndn. l6ni:n. B/W no^nd reproduction of CBS '7 
jn^jcribac perceptual problcr-iD. Cmadiou ACLD^ Willovdale^ Ont, 

ric The ory. 30 iiiin, b/vJ sound. Itoj T jrk: N.Y, State Educatio n D'^partment 

^.nXy apiaun^t Learn. San.Gabrlol, CalifoiMla CAmC^ IJ,D. l/UOm\n. Co^or 
. : n./ Color/T , ^;-Mions:tration of ^tha pnrM mtual and motor hojidica 55 or the 
Ircn is'^s'io-v:! atid coinpared to normal reactions ojid responses In sl iw motiom 
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'■:a-.11, \\ '\-X'alu;v'irv; C-^,- "vo- :'nr :: 

:'.p ^- 0 ^^^^'Jn'^''y nourca 

rer/. ■.\\a ^iri'^iaxoo of ^hG r^pprc-ncfi (positive e^d no^atl^/e 

}y:^-'AirQ oro^^rnm tont^n^:; mai^er^.^.:/' 

'\ '■:^.' '^-vn v^^-^nrt v;1I1: 
a, 'iiL*;\in^'r:l.:^^i tl'c; T^ur approaches 

ViOT t^Q folXo^^dTv;; A, 7, ^^.terLals rib v's- ::ly intervals and ^ulld . carC. ri"-3 
•vjich and brJ.oriy flGscr:\'bcs lev:\t 10 materials used In ; Grc^:^p::ud?. 

^A: .r.s for T Gach::nn_^^^ l-'G ntally R otardrJ '^''^!ig. A; Motor Traininr;! Phase 5: 
J^atlal pci^^cj^riui^rijra^ ^t^^l^o" "C r^7j Ivanced Perceptual Trrdn nn; Pimne 
I: nntG-;:rr;igf. :\:jtor-Pc;*-c:^'ptu:a Tra^n:'^r' Pilj^is) Made by Spenao ^ . j:Dison| 
C'Ucleir,a. Tuorne joines B. Ilendoroon. l^horne Films^ I96U (S,IO I.M.C,) 

Filinstrlps and Cacsettea - Kit A. -Api ^roHches to Learning Percep' . ual Skills 
6 f ilinstripci^ texts and G'^idoe _ ■ 

Basic Visual rerceptions : ■ 
Color 3 Form, Size ' . 

f orception of Goundl " ^ 

^^orception o^* Spatial Relationships 

1. -Mrij-OroimC i ir^crirnlnation • * 

"orc^p">lon o.-' \ ^r^^;-to-';v^lolG " ' ^ 

■ :ir:to/! : 7uac':>i'r^- :^C;i::oOT Co, (8,E,; :,C, ) . 

'Bloc'cs: A Sod ium Tor Pe)rcGpbual Learr i^-^'^ - Pilm SO min. Color : 

rilia pre::u.:tG cJiiidren biilldinjj; ^i.'i "blockfl With a text tha' GmlAas^f^GS 
-□t only t;if5 dcYGlopniontal ne^-dEs of t^e r^hlld's iocial ajid academic l^sarnlngSs 
■:Gnerally, "but. ^^pecif Ic as an ejcperierco ba^dc to perceptual Jeainlnf^* This 
learnino is derived fro^ how he perceivtjM ahd uses the materials and tho space 
in^rtiich he builds* 

Cait^us Film rroductions^ - 20 East U6th Btreet^ N.Y. 10017 . . 

(Kunter Coll-o;e - #05?) . ■ . ^ . 



• I • ■ 

\ ^LLonn and RodiroatiOTiP . A - _ 
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^Mri*u ^= 'i ''^ ( /.:.^ j:UJ.-lon) Silent film - :i -m- . ' 

i\0, nc:: i^^rViO, To:;-irr T7571 

pDrcc^'-inil ^^T!^o^ Trn:^.n;l!i'^ - I^^llin - 23 ^yin. 3/V7 Filin Gxplalns GC no of tV o 
noTinitor^n IlnadiTio^B ProfTrain -22 min. b/w Pathway School 

x~~rr::r7fT'~-" — 

;vra VcMa :Qr. C* L:fiL,v.jriclnrT Vj.i -ual ?- ^rc o^tlon Materials ^ S. :IMC. Zo. 

(:^rofCK;nor Hobortr: ' library) 

:::irl:icipD;b'^ in the follovinc ''7orkEhop(n) conducted hy personnal rrom the 
;;iiiYerr.uty of fiold-bascd aGOncloG. participants will he hcbh in-Fcrvice 

^-oachorr: i>o:n tho^^Q ac^noi^^ as '^/all as the students to proviclc/ Tor mcucimiiin 
Lntoractioii, 

0%rl;.>on, ITancy pnd Lnvine^ S.j/ Toward an Undorgtanding of Fere apt ual^Hot or 
-l!j2:IE££I1* Wo-^^chop Coordinator Kit^ 2irt Lansing^ Michi^i* HBI mcV n.d* 
^Jliia^kit is desicnod to provide an expcricnco that will help the student ^ 
uGtrCblinh ho-7 he faols about parcGptual-motor programs ajid/or acblvities, Tlie 
;:iva activities of the kit are concGr.aed with the rationale for design, - 
i!;ipleriirDntation and evaluation of perc3pt:ual--niotor progrsuns* 

^^Qad 1 book aiid 1 article from the following list* ^ ^ . 

Buktenicaj Visual Learning :. San Rafael^ California: Dlmenslona Pub. COjipSSp 
("unt-r Collo-2 library - L3A043/5/b3 ^ T.C.Lj 

:^llkind, D,* Kosglor, R. and Go^ ".Eff ects o f Perceptual Tralri ing at Three 
A;;e LoYGln;^^ . Scirace, ig62, Vol. 137, NqV 3532, pp. 755-750. 
XjjroiQcuor Hobrarts* library) 

[Jochj H. and MacLoan^ ''Perception, Communioation and Educational Research * 
A Trd^sactipnal Yiew '^ M Comrmmlcatlon teview ^ Vol. 10, No. 5, 19^2, pp55-77. 
';|Profescor KolDerts' library) — — — ~ : - 

Blater, B. "InvolvemGnt in Perceptual Training at the Kindergarten Level.", 
Academic Therapy , 19715 Vol 7 5 PP* 1^9-15^* ^ k 
'(Professor Roberts' library) 

(jummarlso above readings in terms of knowledge gained and Inference for praotice. 
Review five of the programs listed below - 

Behrmami^ Polly, Activities for Developing V^lsual-Perceptlon . 
fSan Rafael, California 1 Academic Therapy Publications, 1970'. 
(Instructional Materials Centor - Lex. & 51st. - # m/kSll/'Bh) 

Braley, W. , Konickl, G, and Leed^^, C. D ally Sensorimotor Training Activities r 
A Handbook for Teachers a^d Parents 6f Preschool Qhlldren .^ Freeport, Y. 1 
jOducationSLl. Activities, Inc. , 19ba, (EistructlOTal HiSSrlal Center #RC/l075^7) 

-Conk, R. smd Slimns, M, Perceptual ^Mgtor Actlvltleg for YQTOg CTiildren . ' / 

Huntington, H.Y.i The CurrlculTxm Research Press , Inc.j 19^0* 
CinstruGtlonal Materials Center # GV/WfB/cS) ' 
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" r inn^U Porn- 'niv;'\l ^ ' ^°'. on ' ]:n.n»r ./00^': , jnw ' 



viaue,! D-*' r;!rir\XI :vov.p o." o'Mdron* Selection in to 



■;; ■'^-hicV'-ACe Am "^^o on^x..;--; :u.^:'J. r -.i':=cvl;lon of this pronrs^i 
^ ■ " ':.r'; ^'ifv ':5.c-o >r:io:nt U ■ ton'; to a child In a cz jup 'vn-- ' "rj 

\ p:x•:'e^^v>^^ r^v|ir..M -i4;^Qn ^^.ct;'.vit^o ' : :^secl on test results 

'.Iv^^Uo tv/o of tlie ."ollo"i^- : P^rcep Kits usin/^ the Eaoh Mc lei, 
; v'.^Kllx C-rr^ Doroth/^ li. D^r^^)j^ - '^n( \ the Perceptual-^Moto^ /uiilit ier 

jintonlnr; 



"■";::™vu^;77jrT^T 'kluujuTJSna:. Activf.t. V =1961, 12 in* 331/3 rc:orfli 
^;/!^-:;^^':etlO::r-A ':Q':ori",ln C^^^tor - I-^3c-:l - J51 2d6c 1-3)^ 

r ^'^^tiof T^oll^?* ::he Diionoff Sch©ol Prc^rom Levels Sequential PirceptLml- 
:/obor E:^ercices, .Boston: Teadnini^ R^^aarcos^ I9C7, Includes J? shoets/^ 
"'^hr^'^i " -^/ifV^, Acet^to olate pr^u. 0 nT-i:^Tas flnstruction^l Mc^^tern lis . Cdni^*r 

LT/:)a/u:nri/K-i) : ^ / . ^ 

:-:G01anO5^ I^ay* tAD OCA Aids for TGaehlM r; fahe Mentally Retarded 1 Aids for 
Tnii.ir.l :?QTao'n'^:Z ll'r^/lnin^:/ a/"A dTOa c^" r ^ 

^U^in;;V DDnTOrT l^AIJOdA Project- cvic P^A)lisliinG Founda/tion . [Klts]^^ 
V'lotr^ictionnl Mr^ter:.alG CGntGr.^-LT/j^a/lJJM) ' ,^ ^ 

Fairbanks^ J. and Robinson^ J. ' ^ -^Motor Development , ?rogrs^ I 

Boston^ Mass: Teaching ReGourcey, iyuT, Instructor's auide^ tactile 
matnrialSj T7ork parses ^ spatial relations stimulus book, 2 aceta!:e coYered 
-^^fork books and k crayons. - 
(Instructional Materials Center - #nn/D .l/T25fl/ra^l) 

= ^atto^S Dnnicl ard otbers, Perceptu; Ll\N!o tor Training Msterialg (EPIC Prnpram) 
:^.:^v^o-:- ^ v:,^:*, n-oachini5 Resources " r^^?", ^^noluden instinactor ^s juico, vi'iual 
! '^:';orcincs , 6 vis\^al r^^otor t.rapXatos focus books ^ poriGpti^al bf.n.^o 
shV^v'^v::' cr;.!-:/!, 0 p?rcc:ptiial bi^i::o t vlDtn rmd 6 erasers, 

{An:■ ^^^-^-^:^OT.al mc- Cente'r J lJ!;/T23h/1C-l) . = . 

cjiever:;, :iUvthA Visual-M otor Percoptif Mi j reaching Materials , Bos'ioiij Mass: 
Ten^ching P^.)sourco5/19b^j, "Instructorr' 3"u^ fliffGrent se':*s of puazles 

and Games, (instructional Materials Colter mw*l/ TZ^^/K-^h) 



Ms^o lakes ^ a^d others* TRY; acpeifiences for Young Qilldren Materials Kit 
New Ygrk: Koble and JJoble Pub, , Inc; rj'D?, A readiness .progmTi -iesigned 
specif icallir to help develop visual -lao bar skills and oral Isiigu'ige facilities 
in .c!h5.1di:en 7 - 

{instructional Materials Center - # ITulh/pS) = 
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:k f.'oi\U../:! /j:* lorsnonr:; for ono of 

•;;:raio o'-^d lanfio!i to the nup?DrvJ.f:or to 
on hin Dv;n yiowr of p^rc-r'ption. 



acove Kits, 
or cliildrQn. 

Lliovr coinpetonce in this t vo'k. 

lis rGadinnSj activities to incluae 
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